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Introduction
In 2021, History and Social Studies instruction is a particularly critical subject area for
understanding our increasingly complex world. In the midst of an unprecedented global
pandemic and a growing movement to address racial inequities, this review of the K-12 History
and Social Sciences program in the Weston Public Schools is indeed timely. Curriculum should
continuously evolve to reflect what is occurring in the world. Thijs and van den Akker (1997)
state, “Changes in society constantly demand new knowledge and skills and require the
continuous development of our educational system.” (p.9). During the summer of 2020, Weston
Public Schools made a commitment to anti-racism (July 10, 2020 letter). This included looking
at:

● Structures, systems, and traditions: How can we eliminate institutional bias here?
● Curriculum: What voices and perspectives do students need to hear as they learn

content and develop skills?

● Instructional practices: How do we promote authentic engagement and rigor to a student
body that is culturally and linguistically diverse?

● Assessment and grading practices: How do we measure achievement fairly and in a way
that supports the continued growth and opportunity of each and every student?

● Community building: How do we better connect with one another and stay true to our
public school values?

Calls for racial justice in our country are at the forefront of every educator’s mind -- and Weston,
like every other school district, needs to do more to ensure that Asian American, African
American, Latino, Indigenous, and LGBTQ+ history, voices, and experiences have far greater
representation in our curriculum and that our teaching practices empower students who identify
with these heritages.

Dr. Connolly’s July 10, 2020 letter was followed by the establishment of a district-wide,
multi-year Culturally Responsive Teaching initiative, which involved monthly professional
development for all educators in Weston. The pre-K to 12 faculty and staff are in the second
year of this initiative. Many of the topics addressed in Dr. Connolly’s letter will be covered in this
self-study.

Process
The following self study is the product of a collaborative process by the History and Social
Studies Program Review Committee starting in 2019 through December, 2021. With the
adoption of the new History and Social Sciences Curriculum Framework in June 2018, social
studies education in Weston is currently in transition, so this self-study will focus on not only
what our current practice may be, but also on how our social studies program could be
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“re-imagined,” particularly at the K-5 level. Our work on this product was interrupted by the
global pandemic and updated in 2021.

One of the early goals was to collect input from a wide range of stakeholders with as large a
sample size as possible. During Back to School Nights in the fall of 2019, parents were given
the opportunity to provide feedback on our History and Social Studies program. 169 elementary
parents and guardians completed an online survey; 185 secondary parents and guardians
completed paper surveys. In 2019, during History and Social Studies classes in Grades 6 - 11,
697 students also provided feedback about their History and Social Studies experience. In
September, 2021, 377 9-12 students provided feedback about elective options at the high
school.  Additionally, in June 2020, 27 elementary school teachers and 13 secondary History
and Social Studies teachers provided online feedback about social studies at their particular
level.

The committee also reviewed the latest research in history and social studies education with
special attention paid to the recommendations made by the National Council of Social Studies
(NCSS) and the 2018 Massachusetts Curriculum Frameworks for History and Social Sciences.
Position papers from NCSS that focused on “A Vision of Powerful Teaching and Learning in the
Social Studies”, “Global and International Education in Social Studies”, “Powerful, Purposeful
Pedagogy in Elementary School Social Studies”, “Revitalizing Civic Learning in Our Schools”
and “Toward Responsibility: Social Studies Education that Respects and Affirms Indigenous
Peoples and Nations” were extremely helpful, as was work done by Teaching Tolerance on
anti-racism. Additionally, work done on Culturally Responsive Teaching by Zaretta Hammond
and on Social Studies and Literacy from Nell Duke were also helpful in this process.

K-5 Committee members participated in professional development workshops offered by
Primary Source on Native Peoples and the inclusion of multiple voices in United States History
for Grades 3-5. Another committee member attended a workshop on women’s rights
(abbreviated due to COVID-19), based on the work done by the Andover Public School’s One
Community, One Nation program. These learning experiences will also be used in this self-study
report to help us create recommendations moving forward for the K-5 level.

The committee also wanted to see what other schools are doing in history and social studies
first-hand. The committee conducted a number of different visits to various schools including
Arlington, Lexington, Shady Hill (Cambridge), Medway, Framingham, Needham, Nobles and
Greenough School (Dedham), and The Patrick Lyndon School (Boston Public School K-8).  At
each visit, committee members had the opportunity to observe classes and to interview
students, teachers, curriculum coordinators, department heads and administrators.

By utilizing information from these sources, we believe this report portrays an accurate
representation of Weston History and Social Studies education. Additionally, the report proposes
next steps for improving the educational experience and outcomes for our students K-12. These
recommendations will require coordination from teachers, teams, and subject, building and
district leaders.

4



This report is organized around questions that the committee has for a visiting group of
educators. The committee gathered information for educators to look at in terms of what Weston
is currently doing. Research of best practices and observation of other districts were added to
critique our own practices. The following six questions guided the work of the committee and are
recommended questions for study by an external visiting committee.

1. How can we better integrate the history and voices of marginalized people into
our current curriculum and practices and avoid "the danger of single story” ?

2. In what ways can we strengthen our relationships with local places and people to
continue and increase place- based learning opportunities for students and
integrate these opportunities into our curriculum?

3. How do we interweave teaching content and teaching practices as an
expectation of quality social studies instruction K-12? How do we guarantee, in a
small district, specialized social studies leadership that can provide the ongoing
support and direction needed for quality social studies instruction?

4. How do we better implement civics education K-12 and extend our civics action
projects not just to meet the new state requirements but to bring a richer
experience to our students?  How can we ensure global education remains a
priority alongside the rising prominence of civic education?

5. Is student voice and choice considered in all decisions, planning, and curriculum
development? How can we, as a small district, allow for future changes to ensure
that course offerings and clubs reflect students' interests and ensure that staffing
allocations follow student course tallies at Weston High School? How do we
continue to provide 9-12 course offerings that meet the needs of all learners, and
guarantee secondary students access to courses that they have selected from
our Program of Studies?

6. How do we improve K-5 instructional practices and dedicated time for social
studies instruction that provides equity for all students? Do we have sufficient
time for instruction for elementary social studies and science, and do we  have
sufficient staffing to support these critical individual disciplines, as these are
essential steps to be taken before true interdisciplinary integration is possible?

1. How can we better integrate the history and voices of marginalized people into
our current curriculum and practices and avoid "the danger of single story” ?

For all students, K-12 in the Weston Public Schools, we strive to make social studies accessible,
equitable, and culturally responsive. In July 2020, Weston Public Schools made a commitment
to active antiracism. This work applies to all curriculum, instructional practices and assessment
and grading practices. This section of our self-study will look at equity and cultural proficiency.
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Elementary:  Equity and Cultural Proficiency
As elementary social studies in the Weston Public Schools is beginning to transition to the new
2018 frameworks, this self-study will focus more on practices that we know we need to include
into our K-5 curriculum in order to provide students with a deep learning experience that is
antiracist and culturally responsive. Instead of focusing on Black History month in February or
National Hispanic Heritage Month in September, teachers should strive to include a diverse
group of individuals and movements throughout the curriculum. We should be evaluating our
classroom and library books to ensure that the books we have about specific groups are written
by members of this group. When talking about enslaved people, educators will need to be ready
to talk about race, teach about commonalities, center the stories of enslaved people, embed
civics education and teach about conflict and change. (Learning for Justice) Along with this, it is
important for students to know about enslaved people in Weston as well as the enslavement of
Native People. Additionally, K-5 students need to recognize that Native People are not a people
of the past, but instead are a vibrant part of our communities today. Moving forward, it will be
really critical for all K-5 students to learn the stories of many underrepresented groups that are
not currently a part of our curriculum.

In both our surveys put out to K-5 parents and K-5 teachers, there were many comments that
centered on equity and cultural proficiency.  These comments included:

● It's important to me that my child is taught explicitly about multiple perspectives,
systemic racism, etc. and that the history content they learn is consistently connected to
present day society. Thank you for asking!

● Given such quickly changing current events, in politics and foreign policy, perhaps a
focus of related 20th century history and general timeline might provide students a
background to better understand headlines and events in the news, as they’re living it.

● I feel it is important that we develop curriculum that promotes an understanding of history
that represents diverse experience, accomplishments, contributions and hardships,
particularly of marginalized groups. Given the climate that we are in right now with
attention to systematic racism in place, we have a great opportunity to take on the
important and hard work of making our social studies curriculum one that is culturally
responsive. Although books are only one piece of a much larger puzzle, having high
quality, engaging books that share the stories of people of color is a great place for us to
start opening up conversations and making actual change. Professional development
that supports a deeper understanding of the content standards and holds us accountable
to continually look at what/who is represented would be so helpful!

Since this review has started, all K-12 teachers are participating in professional learning about
culturally responsive education.  One of the main focuses of this work is to build independent
learners in all academic content areas. Monthly professional learning sessions have focused on
strategies to accomplish this goal.
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Teachers were also surveyed about their comfort level in teaching in a culturally responsive
manner.  The survey results show that more teachers are not sure about their comfort level in
teaching in a culturally relevant manner. ((1 = strongly disagree, 5 = strongly agree).

The research states the importance of combining culturally responsive instructional practices
with ensuring that curriculum is equitable (Aguilar, 2016).  It is important to make sure that the
resources that we use in classrooms, such as history textbooks and other trade books, contain
the stories of many underrepresented groups, such as people of color, Native People, and
women.

Hammond (2015) discusses the importance of creating learning partnerships with students.
This builds trust between students and teachers, a key element when having difficult
conversations about more intense topics.  She also discusses the importance of creating a
classroom environment that should not have the commercially produced multicultural bulletin
board decorations, but rather to include artwork that represents students in your classroom.
This could either be on loan from parents or from local art organizations.  Culturally responsive
teaching requires teachers to understand the students’ backgrounds, meet them where they are
at, while providing challenging and meaningful learning opportunities.

In addition to considerations about teaching in a culturally relevant manner, the topic of race in
elementary classrooms is one that is not well represented in the literature.  While young children
recognize that there are differences between people racially, a lot of elementary teachers shy
away from the topic because they feel the topic will be too controversial in their classroom
(Martell 2017).  In a case study,  elementary teachers will often either “avoid, diminish or
embrace” discussions about race (2017).  Martell discusses that it is “very important that
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elementary teachers help students understand both the individual prejudice and the systemic
distribution that occurs in society” (p.75).

Secondary: Equity and Cultural Proficiency
In the spring of 2020, while students and teachers were home, learning and teaching remotely,
ever-present issues of racial justice exploded across our country, including here in
Massachusetts.  Incidents of police brutality and the unjust death of African American men and
women – some only young teens – captured public attention and demands for
acknowledgement and reform reverberated in cities and towns, including in Weston and Boston.
Many students, teachers, and community members participated in protests in Boston and in
other local communities, and in June of 2020, three Weston students -- Alton Jenkins, Radhika
Mishra, and Bella Simmons, organized a march for racial justice on Weston’s town common,
drawing over 1,000 attendees.  In addition, a mass shooting in Georgia targeting Asian women
in March of 2021 provided deadly, very upsetting proof that hate, violence, and discrimination
towards Asian Americans had escalated significantly in our nation.  Weston teachers and
students felt this pain deeply, and shared their own experiences of trauma and injustice.

There are no perfect answers for a curriculum and instruction response to these pressing calls
for racial justice and equity, but these events confirmed that we must not just try our best, but we
must do better than ever before and make this our departmental priority for the coming decade.
There are myriad examples of what we HAVE done -- listed below -- but this is at best, a good
start and the work has to be expanded and prioritized in the coming years.

- In the spring of 2020, an optional drop-in series of 4 p.m. conversations about race was
provided via Zoom to WHS students, with conversations co-moderated by students and
faculty.  These conversations generated powerful discourse and always drew at least 30
student attendees, sometimes many more.

- Our WMS leadership team used advisory as a springboard for discussing issues of race
and justice for students.

- Our 6-12 social studies department held frequent drop-in meetings in the morning after
national events (example: the capitol insurrection on January 6th) to discuss how best to
teach these topics, and to share best resources from a variety of sources, and made a
commitment to discussing these difficult events and topics in every grade 6-12 history
class.

- Our WHS GSA proved to be an outstanding curricular partner for our department in
assisting us in selecting resources for teaching about LGBTQ+ history and topics that
were engaging to our teenage students.  In August 2021, a summer workshop was held
to focus on adding significantly more LGBTQ+ history content.

Prior to the pandemic, our department had founded and sustained a very successful Race,
Class, and Gender elective and reframed the Contemporary World Issues elective to include
student choice of units of study -- with students often selecting topics focused on race, justice,
and equity.  We retired our old AP US history textbook and replaced it with the far more inclusive
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and progressive Give Me Liberty! Text by Eric Foner.  Our world history (grade 9 & 10) made a
commitment to “decolonizing the curriculum” and centering African, Latin American, and Asian
history in the course.  Our grade 6, 7, and 8 teams shifted to the new 2018 MA frameworks for
History and Social Studies, adopting new texts and up-to-date resources for our new grade 6
and 7 world geography focused curriculum exploring the diverse experiences and stories of
peoples throughout the world, and launched a brand-new 8th grade civics course that centered
student voice and civic action projects to enable students to research, explore, and take action
on issues that matter to them.  In summary, though-- the work has just begun and will be
on-going, and must include all stakeholders.

Recommendations
● All classroom resources are evaluated to ensure that they are not racially biased at all

levels.
● Efforts to “decolonize” our world history and world geography curriculums continue.
● Targeted initiatives to expand and improve inclusion of Asian American, African

American, Latinx, and Indigenous history as well as LGBTQ+ history and issues become
the focus of departmental professional development over the next several years.

● All teachers of all disciplines in Grade K-12 receive professional development in both
culturally responsive teaching and in antiracism. For social studies teachers specifically,
engage with Primary Source and Facing History and Ourselves to provide specific
pedagogical training for K-12 teachers of social studies on facilitating difficult
conversations about race and identity in the classroom.

2. In what ways can we strengthen our relationships with local places and people
to continue and increase place-based learning opportunities for students and
integrate these opportunities into our curriculum?

Place-based learning is a philosophy of education that originates in our National Parks Service-
an excellent explanation of this approach is provided by the Promise of Place collaborative of
National Parks Service sites and local historic sites in Northern New England:
Place-based education (PBE) immerses students in local heritage, cultures, landscapes,
opportunities and experiences, using these as a foundation for the study of language arts,
mathematics, social studies, science and other subjects across the curriculum. PBE emphasizes
learning through participation in service projects for the local school and/or community. PBE
boosts students' engagement, academic achievement, and sense of personal efficacy as
stewards of their local environment and community. It also can re-energize teachers.

In Weston, WEEFC often supports place-based learning initiatives by funding speakers and
other experiential learning opportunities for students that use community resources to enrich
student learning.
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Elementary Schools
One of the goals moving forward in social studies is to replicate some of the place based
learning that is found in the K-5 science curriculum. The science curriculum is focused around
using Case Campus as the setting to study grade level specific content and to integrate the
science practices .  There are also some examples of place-based learning in our social studies
curriculum as well, but a goal moving forward would be to add more place based learning to our
social studies curriculum.  Currently, Kindergarten students learn about economics by analyzing
goods that are grown on Land’s Sake Farm versus ones that are produced locally.  Grades 3 &
5 students use Golden Ball Tavern to learn about colonial life and about the Weston Tea Party.
Grade 5 students learn about story-telling by participating in a Creative Arts program about
Mumbet and others in the early colonial period.  The elementary curriculum specialist has been
working with Madeleine Mullins, the Local History Librarian at the Weston Public Library to
develop learning activities about enslaved and native peoples in Weston.

During the 2021 school year, students in Grades 3 and Grades 5 were provided with information
on “What About Weston” that applied to whatever topic they were studying in social studies.
Some examples of that include information about indentured servants and enslaved people in
Weston, information about education in Weston during the colonial period, and information on
how Weston initially reacted to Committees of Correspondence.

Students in one Grade 5 class were surveyed about this addition to the curriculum. Student
responses include:

● Yes because you got to see how some big causes actually applied to where you live.
● Yes because it is my home town that I did not know a lot about its history.
● I think it was helpful to see how some of the topics connected to Weston because I could learn

more of the history of Weston

Another new program that was piloted in the 2021 school year was for Grade 4 students who
learned about energy transfer while learning about the importance of mills in the Northeast
region.  This program, conducted virtually by the Tsongas Industrial History Center, will become
part of the curriculum for Grade 4.

Other place based learning that is envisioned in K-5 will be utilizing Golden Ball Tavern to teach
kindergarteners about the concept of then and now, and Grade 3 students learning more about
town and city government by identifying opportunities to engage in civic action.

Middle School
Other than 8th grade, which partakes in an extended trip to DC annually and a preparatory field
trip to the EMK Institute for the US Senate, the JFK Library and Museum, or another civics/US
history related local destination, our middle school social studies teachers and students do not
engage in a great deal of place-based learning, a problem that we sought to address through
summer workshops.  One challenge at the middle school level is a paradigm concerning field
trips that there is a preference among teachers for a whole grade to participate in a field trip on
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the same day, or not to have a field trip. The problem with this is that very few historic, civic, or
other sites can accommodate 150 middle school students attending a program at the same
time, and this scale of operations in itself is daunting to a degree that it dissuades individual
teachers from planning or proposing a field trip. In response to a push towards place-based
learning, summer workshop time over the past few years has allowed the middle school teams
to develop plans for placed-based learning. Just recently (2021), the 6th grade team completed
a WEEFC-funding on-site dig experience.  In winter of 2020, the WMS admininstration team
arranged to bring in a Holocaust survivor to speak to students, a terrific example of place-based
learning. Our 8th grade team has also provided optional, extra credit opportunities for students
to engage in an independent out-of-school visit to the Golden Ball Tavern and Museum in
Weston, a model that could potentially be expanded into other middle school grades.

High School
With few exceptions, our high school teachers have fully embraced the value of place-based
learning and have ensured that every student has rich opportunities to make connections with
the broader community to enrich student learning.  In 9th grade, students have explored the Yin
Yu Tang traditional Chinese home at the Peabody Essex Museum in Salem, and have engaged
in on-site symposiums bringing in speakers on topics related to the environment to refugee
resettlement and more.  Our AP US and CP level US history teacher have ensured that every
11th grade US history student engages in meaningful learning opportunities at the New Bedford
Whaling Museum, theatrical productions connected to themes of American history at the ART in
Cambridge, and through on-site speakers such as notable African American Vietnam Veteran
Roger Harris, who was featured in Ken Burns “The Vietnam War.”  Our AP Psychology teachers
arrange for practitioners and researchers to present to students several times per year, and
have taken students to visit MCI-Norfolk to consider the difficult topic of rehabilitation and the
connection between mental illness and incarceration. Our AP European students have visited
the Greek Consulate in Boston for presentation by the consul general, have visited the Museum
of WWII in Natick (now, sadly, closed), and have optional opportunities to explore local sites
such as the Polish Triangle of Dorchester, the Vilna Shul on Beacon Hill, and the Armenian
Museum in Watertown, and held in-class presentations on Russia under Putin by Cris Martin
from the Davis Center for Russian and Eurasian Studies at Harvard. Race, Class, and Gender,
Contemporary World Issues, our two economics electives, and our American Politics electives
all bring in regular outside speakers on feature topics and take advantage of community
connections with institutions such as the Weston Council on Aging, which hosts a joint senior
citizen/ WHS student current events discussion each spring.  During the 2020-21 school year,
many of our secondary students participated in a remote place-based learning opportunity
offered in a partnership between the Weston Historical Society and the WMS/WHS history
department to document the impact of COVID-19 on the Weston community through student
interviews of family members and community leaders, journal entries, and collections of artifacts
and images.
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How Does Our Data Support What We Are Doing?  What Does the Research State?
Both parents and teachers who responded to surveys feel that place-based learning should be
an integral part of social studies at the elementary level.

Parents responses

Teacher responses ((1 = strongly disagree, 5 = strongly agree).

This data is echoed at the secondary level; in our middle school and high school surveys, the
vast majority of students, parents, and teachers agreed with the statement “I believe that
place-based learning, which includes field trips, speakers, and utilizing other community
resources to enrich student learning, is an important part of quality history/social studies
instruction”.  In the open-ended “Is there anything else you want us to know?” in the survey,
many middle school students brought up their desire to participate in more field trips (notable as
the question did not include any prompts related to place-based learning or field trips).  Over 20
comments on the topic of field trips included:
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- “I wish we went on field trips or adventures outside of the classroom.”
- “I think field trips are a very important part of social studies because we as students can

have a better understanding of the subject we're learning about.”
- “Is there a field trip in 6th grade?” [there currently is not]
- “We have not been on any field trips for social studies so I do not know if they are

beneficial or not.”
- “I wish that we had more place-based learning because all of the learning takes place in

the classroom with textbooks and worksheets. I wish we had more of an opportunity to
go to places and really see the history for ourselves.”

- “I think that going to Washington D.C is important. I think it is good to get to see
museums. I think we get to see what we might have been learning about throughout the
year.”

- “I would love having more field trips like the DC trip, but for 6th and 7th graders.”
- “I think that field trips are very important because they give us a different way to learn

and are very informative. I have learned a lot of information on field trips and I might
even recommend having a greater amount of field trips because they give us students a
great and innovative way to connect the real world to our own studies in social studies
class.”

David Sobel, who helped develop the place-based education philosophy, states:
Place-based education is the process of using the local community and environment as
a starting point to teach concepts in language arts, mathematics, social studies, science,
and other subjects across the curriculum. Emphasizing hands-on, real-world learning
experiences, this approach to education increases academic achievement, helps
students develop stronger ties to their community, enhances students’ appreciation for
the natural world, and creates a heightened commitment to serving as active,
contributing citizens. Community vitality and environmental quality are improved through
the active engagement of local citizens, community organizations, and environmental
resources in the life of the school. ( 2004).

Our students clearly value- and remember- these opportunities for connection beyond the
classroom, which can be developed and supported through teacher planning and collaboration.

Recommendations
● Utilize more community connections, such as municipal boards, local topical experts,

and public service organizations. This happens regularly in social studies classes at
Weston High School, but should be expanded at the elementary and middle schools.

● Create more authentic deep learning opportunities about Boston and Weston at all grade
levels with site visits built into the learning plans for students.  In some districts, there are
core, expected field trips for each grade funded by the district.  Can Weston create a
similar MUST-visit plan to provide exposure and equity to all students?  This seems
particularly pressing as we move out of a two year period of no field trip activity due to
COVID.
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● At the elementary level, expand place-based learning by utilizing groups such as the
Tsongas Industrial Center in Lowell, the Royall and/or Robbins House,the Concord
Museum, the Leventhal Map Center in Boston and the Harvard Museum of History to
deepen our students’ learning experiences.

● At the secondary level, consider it a core expectation of every history/social studies
teacher to provide at least one place-based learning opportunity to students each year,
preferably at least one external field trip plus visiting speakers, or other opportunities to
build connections for learning outside of the classroom. At Weston Middle School,
grades should decide if they are more comfortable with the complicated logistics of a
whole grade field trip- and plan accordingly if so- or if they could, with administrative
support, start piloting some smaller group field trips in formats students experience at the
high school and elementary school level (i.e. staggered trips over multiple days, optional
programs that only some students participate in, creative use of in-building personnel
rather than substitutes to cover the remaining classes of a teacher taking a smaller
group on a field trip,  etc.). Department Head support can be provided to teachers who
need assistance with planning, developing a program, and managing the logistics of a
place-based learning program at Weston Middle School as well as  the high school level
to teachers of courses that have seldom engaged in place-based learning.
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3. How do we interweave teaching content and teaching practices as an
expectation of quality social studies instruction K-12? How do we guarantee, in a
small district, specialized social studies leadership that can provide the ongoing
support and direction needed for quality social studies instruction? And how do
we prove that all K-12 teachers are implementing the practice standards?

The role of the K-5 Curriculum Specialist. In elementary school, every K-5 teacher
teaches social studies in the classroom under either a PK-3 or a 1-6 elementary
education license. The K-5 Science and Social Studies Curriculum Specialist is
responsible for designing curriculum, providing professional development, mentoring
teachers, and coordinating with instructional coaches, building principals, 6-12
department heads, and other K-5 curriculum specialists. They also conduct classroom
observations, write grants, and are responsible for all materials and ordering for both
science and social studies.

The combined science and social studies responsibilities are unusual in the Commonwealth of
Massachusetts, and, frankly, are challenging to manage, even for a professional with unusually
strong qualifications for this demanding job. The Science and Social Studies Curriculum
Specialist collaborates with the elementary principals and the Assistant Superintendent for
Teaching and Learning to make curricular decisions for the elementary science and social
studies programs. The Science and Social Studies Curriculum Specialist provides professional
development to classroom teachers, special educators, and paraprofessionals in areas of
curriculum and instruction. The Science and Social Studies Curriculum Specialist models
effective teaching practices with elementary teachers and meets with teams to refine best
practices in science and social studies teaching and learning. The Science and Social Studies
Curriculum Specialist assists in evaluations through providing visits of practice within specific
grade levels, as well as throughout the elementary classroom teaching settings. The Science
and Social Studies Curriculum Specialist is also responsible for all aspects of effective
implementation of elementary science and social studies programs: supplies and materials,
budgeting, evaluating and piloting materials, technology platforms, community events, parent
enrichment groups, professional development providers, and informal learning groups. Finally
the Science and Social Studies Curriculum Specialist monitors state and national trends in
social studies and stays current in the field by participating in professional development and
local and national professional conferences.

K-5 teachers are also supported with grade leaders at each grade level. The grade leader is a
full-time classroom teacher. The grade leader facilitates weekly team meetings in which all
curricular areas are discussed.  Each elementary school also has a full-time instructional coach.
The coach supports teachers in all areas of classroom instruction. The coach works with
individual teachers as well as with teams of teachers to support effective instruction and improve
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daily practice.   Weston has a membership with Primary Source, and all teachers have access
to signing up for workshops that are run by Primary Source.

6-12 Department Head. Teachers in the department are supervised by the 6-12 Social Studies
Department Head, although each year several teachers are assigned to a building
administrator’s evaluation caseload. The Social Studies Department Head provides daily
support, leads departmental professional development, oversees the curriculum and course
offerings, and plans for the scheduling of courses and teachers. Additional responsibilities
include ordering and the management of all supplies, texts, and subscriptions. Hiring decisions
are made by the building principal, with input and involvement from the Department Head and
other members of the department.

The 6-12 Social Studies Department Head teaches 50% of the time and is responsible for
administrative duties the other 50% of the position. This structure can have an impact on this
position if there is a reduction in force of teaching positions.

Elementary:  Assessment Practices
In the elementary setting, this is another area where we will look to improve upon. Currently,
there are no formal district assessments to use for progress reports. Currently, teachers use
written work, notes and class discussions to help assess what students are learning in social
studies.  During the 2020-21 school years, classroom teachers discussed that the learning
boards provided opportunities to assess student learning. In the future, teachers would like to
have rubrics and checklists to help assess student learning, similar to those found in Teachers
College Reading and Writing Units of Study curriculum that is used in Grades K - 5.  It is also
envisioned that a rubric will be developed that is closely aligned to our soon to be redesigned
elementary school progress reports. These progress reports will focus on higher order thinking
skills as well as the practices.

The Practice Standards for History & Social Sciences
In the 2018 Massachusetts Curriculum Frameworks for History and Social Sciences,(pages
23-25) in addition to content standards, it also introduced practice standards, much like the
curriculum frameworks for both math and science include.  These seven practices are derived
from the work done by the National Council of Social Studies, who developed the College,
Career and Civic (C3) Framework for Social Studies State Standards: Guidance for Enhancing
the Rigor of K-12 Civics, Economics, Geography and History
(https://www.socialstudies.org/standards/c3).  The main goal of this work is to shift social studies
instruction to a more inquiry based approach, using four dimensions.  As described on their
website, “The Four Dimensions highlighted below center on the use of questions to spark
curiosity, guide instruction, deepen investigations, acquire rigorous content, and apply
knowledge and ideas in real world settings to become active and engaged citizens in the 21st
century.” In the 2018 state framework, these practice standards are for students from
Kindergarten through Grade 12.  These are the skills that historians, geographers, economists,
and political scientists use in their everyday work.
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For our elementary school students, the practices are being introduced in new curriculum that is
being developed and taught during our 2021-22 school year.  This includes asking focused
questions when using primary sources about why people move to a new place, critiquing if a
source is accurate and relevant to the topic of the Wampanoag and English settlers, utilizing
multiple primary and secondary sources to learn about New Orleans and analyzing point of view
when thinking about the narratives that aren’t usually told in the Grade 5 study of the
development of the colonies.  Additionally, teachers are learning more about these new
practices in professional learning opportunities.

Elementary: Instructional Practices
Currently, the elementary social studies curriculum is in a state of flux.  We need to be shifting
from some of the information-driven traditional methods of teaching social studies currently
employed to a more inquiry-based model that is built around the practice standards, teaches
students to think historically, incorporates multiple perspectives, utilizes data analysis and digital
tools, and develops social and emotional learning, which also aligns with Responsive
Classroom. (Guiding Principles, 2018 History and Social Sciences Framework). Before the
redesign of the curriculum, teachers use textbooks, trade books and websites for their teaching.
Utilizing primary sources has been difficult in the past as some teachers report it is difficult to
find grade-appropriate sources.

Elementary classroom teachers have a multitude of resources available to enhance social
studies learning opportunities. Classrooms feature document cameras, interactive whiteboards,
Chromebooks, iPads, and breakout spaces at Field School. Applications, such as Google Earth,
are available for use in all K-5 classrooms. Students also have the opportunity to access online
books, such as LightBox and Epic books which enhance social studies learning.  While some
grades use older textbooks, we are mindful that these lack the diversity of voices and
perspectives we are striving to show and acknowledge. With the new emphasis on the practices
in social studies, it is envisioned that we will move away from that traditional manner of teaching
social studies.  Students also have access to online platforms such as Seesaw (GK-3) and
Google Classroom (G4-5) that can also be used during social studies instruction.

Over the past several years, teachers have been provided with a lot of professional
development on the Science & Engineering Practices. The same commitment to professional
development on the social studies and history practices are needed moving forward.   It will be
important for teachers to understand how to develop these social studies practices in their
students and how to teach these practices in their classrooms.

Elementary Instruction: What the Data is Telling Us?
In elementary school, moving to an inquiry based learning model is also recommended in the
literature.  The C3  (College, Career and Civic Life) Framework emphasizes the use of
questions  “to spark curiosity, guide instruction, deepen investigations, acquire rigorous content,
and apply knowledge and ideas in real world settings to become active and engaged citizens in
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the 21st century” (https://www.socialstudies.org/c3). This is a major instructional shift that forms
the foundation for the practices in history and social studies.  A national collaboration between
historians, college professors and history educators worked on this framework because they
believe that students are naturally curious; social studies should be engaging them in learning
how social studies connects to the world around them, instead of disengaging them by having
them answer questions from the end of chapter in a textbook and doing multiple choice tests.

However, even as there have been shifts in how to best teach social studies, this has not yet
been fully realized in the elementary classroom (Martell, 2018).  Martell discusses the
importance of having elementary teachers utilize an inquiry based instructional model, that is
based on deep questions where students use historical evidence, “rather than simply telling
stories from the past and having students commit to memory historical facts” (p.5).  It is
important that instructionally, students in elementary school be exposed to the use of historical
inquiry in the classroom.  Barton and Levstik (2004) describe historical inquiry as “the asking of
questions, evaluating relevant information and reaching conclusions based on that evidence”
(p.188). This work parallels what we are asking our students to do in science.

Elementary: Inclusion
At the elementary level, there is one Language-Based Classroom (LBC) at each school, but
classrooms coordinate and collaborate with special education teachers to support the diverse
learning needs of students. This allows students to preview material so that during class they
are successful at learning.  Learning Center Teachers will also preview material with students to
also help them access the material.  For our English Language Learners, there are two teachers
that work with students in the three elementary schools.

Elementary Inclusion: What the Data Is Telling Us
Teachers were asked about their comfort level in differentiating social studies to meet the needs
of all students.  In this area, the majority of teachers indicated a comfort level with differentiating.
((1 = strongly disagree, 5 = strongly agree).
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In research about social studies and inclusion, the NCSS states that “The civic mission of social
studies demands the inclusion of all students—addressing cultural, linguistic, and learning
diversity that includes similarities and differences based on race, ethnicity, language, religion,
gender, sexual orientation, exceptional learning needs, and other educationally and personally
significant characteristics of learners. Diversity among learners embodies the democratic goal of
embracing pluralism to make social studies classrooms laboratories of democracy.” With
working with diverse learners, it is really important that students not be pulled out for math and
literacy interventions during science and social studies classes. “Because even as those
interventions might be helping them, at least in literacy it might be helping them in some
regards, they are also taking away from their achievement, because they are not getting those
opportunities to develop rich science and social studies knowledge. For some students their
excitement of science and social studies is what keeps them engaged in school” (Duke, 2020)
One important element of effectively ensuring that all students are successful in the classroom
is collaboration between special and regular educators as each “individual team member
contributes their expertise and knowledge base to support teacher instruction and positive
student outcomes.” (Minarik & Lintner, p.27).  Using a variety of teaching strategies, as well as
leveraging technology are all methods to engage diverse learners in our classrooms. Our
Curriculum Framework states that: “Promoting a culture of high expectations for all students is a
fundamental goal of the Massachusetts Curriculum Frameworks.” (p. 193).  This document
suggests the use of the Universal Design for Learning model, along with providing flexibility in
the manner in which information is both distributed and for the manner in which student
knowledge is assessed.

Secondary: Instructional Practices
The secondary level implements a wide range of instructional practices to meet the needs of all
students. These can range from a straightforward lesson with a brief overview/introduction to a
topic followed by students working in small groups or pairs to analyze primary sources, and then
sharing out their findings, to teacher supporting WHS students working in teams to compete in
the fully online Stock Market Game with students throughout the US, to jointly teaching a lesson
on a content topic in the library in partnership with the high school librarian, asking students to
use various modalities to conduct research on the topic of the day’s learning, to students
arranged in a circle having a heartfelt, open discussion about a controversial, current issue or
event that has taken place. During the pandemic-impacted school years, teachers pivoted and
mastered new technology tools with success-- including EdPuzzle, PearDeck, Google
Jamboards, etc.-- that they will continue to use as partf of their instructional practice.

At the secondary level, our WMS courses, CP level history core course, and our CP, Honors,
and AP elective courses have proven to be successful educational settings for students with
Individualized Education Plans.  The ACCESS program at WHS has had success placing
clusters of students into our Contemporary World Issues, Intro to Economics, and Action Civics
courses, and supporting these students by providing a learning assistant to work with the
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teacher to facilitate student support and small group instruction within the course setting during
the past few years.

The shift to a later start time has expanded the amount of team meeting and collaboration time
available for teachers of the same courses to coordinate lessons and assessments, and has
provided greater 6-8, 9-12, and 6-12 meeting time.  This time has been most beneficial in
allowing teachers to work together, usually for 45-minute blocks of time, in formats similar to a
PLC/Professional Learning Community.  Many of our secondary teachers have been
enthusiastic participants in high quality and usually fully-funded external professional
development offered in the summer or winter break through organizations including Ford’s
Theatre, Colonial Williamsburg, the USS Midway, National Geographic, Qatar Foundation
International, the Korea Foundation, the World History Association, the National Endowment for
the Humanities summer institutes,  the Case Method Project at Harvard Business School, and
more. Our district membership in Primary Source is deeply appreciated by our secondary
history/social studies teachers, who take advantage of their online courses, one day workshops,
and more substantial graduate-credit bearing programs.  Please note that it is not possible for
teachers to use WEEFC funds for travel, and the district is often reluctant to pay travel or transit
costs, so teachers often pay for mileage, parking and other transit/travel costs themselves in
order to engage in quality professional development. At the 6-12 level, all teachers of social
studies have an advanced degree, and as of 2020, all teachers are certified in history, social
studies, or political science.

A recommendation of the last program review process, completed in 2010, was to increase the
amount and time of dedicated instruction in 6th grade social studies. This recommendation was
adopted and social studies has been offered as a major subject area with daily instruction since
that time.

One structural change put in place as of the 2018-2019 school year was to add an honors level
for 10th grade Modern World History in response to community feedback requesting an option
between the CP and AP courses available in 10th grade. This was added in an “embedded”
model where students can opt to earn honors credit by reading an additional book each term
with related independent work, and complete a substantial research-based writing assignment
for an authentic external audience such as National History Day.

Secondary:  Assessment Practices
All of our common assessments are designed to assess understanding of content and are also
performance tasks that measure growth in skills emphasized in the 2018 Mass DESE History &
Social Studies Frameworks.  This will remain the same even as we move to new course
structures/content at WMS, and we will continue to use writing development and skills
assessment resources from the DBQ Project as a key source of our grade 6-12 assessment
program. At WHS, some of our elective courses, such as AP Psychology,and AP European
History, use consistent unit assessments in the model of the College Board’s exams -- typically
these include short answer responses, multiple choice, free response essay prompts, and
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Document Based Question writing. Our Syracuse University Project Advance Economic Ideas
and Issues course uses a midterm, final, and unit tests prepared by the lead professor at
Syracuse university, which generally emphasize written responses to problem prompts and
analysis of visual data. Our one semester elective courses typically use once per cycle article
reviews as a regular assessment combined with more substantial project based learning
assignments.

At the secondary level, grading practices are being explored to a greater degree during the
2021-22 school year. With equity in mind, senior elective courses are using common grading
scales, retake opportunities and test corrections. Other courses are beginning to look at this
work. The 6-12 history faculty have professional development goals to address assessment
practices this summer to make changes in the fall.

Secondary: How does our data support what we are doing? What the research states.

In an interview with David Cutler in The Atlantic in 2014, famed Columbia University history Eric
Foner-- author of our newly adopted  AP US textbook Give Me Liberty!-- explains how content
knowledge and development of writing and sophisticated critical thinking skills are intertwined,
and important to develop in all students seeking to continue on to higher education:

Where should high-school teachers place more emphasis on the skills of history—the
literary aspect of it, or the actual content?

I respect what high-school teachers do enormously. They have a much harder job than
we do at the college level. I think both are important. I'm strongly in favor of students
knowing the facts of history, not just memorizing or having it drilled into their heads. I'm
certainly against this testing mania that's going on now where you can judge whether
someone really understands history by their performance on a multiple-choice test.

Knowledge of the events of history is important, obviously, but also I think what I see in
college students, that seems to be lacking at least when they come into college, is
writing experience. In other words, being able to write that little essay with an argument. I
see that they think, "OK, there are the facts of history and that's it—what more is there to
be said?" But of course, the very selection of what is a fact, or what is important as a
fact, is itself based on an interpretation. You can't just separate fact and interpretation
quite as simply as many people seem to think. I would love to see students get a little
more experience in trying to write history, and trying to understand why historical
interpretation changes over time.

In his 2018 book, Social Studies Teacher Education, author Chris Martell discusses the need for
teachers to be equity and social justice oriented, able to learn and adapt as new areas of study
and best pedagogical practices emerge, and increasingly shift to an inquiry based approach to
instruction and assessment. He comments:
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“Moving from didactic-based to inquiry-based instruction in social studies is also a
necessary step in improving the teaching for all students. It has been at the core of major
curricular shifts in social studies, including the College, Career, and Civic Life (C3)
Framework for Social Studies State Standards (National Council for the Social Studies,
2013) and the recently released National Standards for the Preparation of Social Studies
Teachers (NCSS, 2017).”

While the data (see below) from our students indicates a positive experience overall in their
history/social studies classes-- which would presumably be drawn primarily from their
experiences with both instruction and assessment-- the research is clear that all effective social
studies teachers must not stand still in their practice; they most always adapt and change as the
times, the available resources, and new approaches to teaching demand.
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Recommendations
● Provide K-5 teachers with best practices in instructional strategies for social studies

through structured, in-district PD offered in a grade-level setting during regular,
scheduled PD time.

● Across all grades K-12 communicate the need for teachers to use instructional strategies
to create authentic engagement in learning to meet the needs of all learners.

● Create assessments, based on best practices for K-5 students that measure
achievement fairly for all learners. At the 6-12 level, shift to more research and
writing-based assessments as well as authentic and creative assessments in place of
multiple choice or other traditional text/quiz/exam measures of assessment when
possible.

● Continue collaboration between regular and special education teachers, and review 6-12
practices for assignment of students and support staff to history/social studies classes to
best meet the needs of students.

● Continue work on grading practices, taking equity for all students into account.

4. How do we better implement civics education K-12 and extend our civics action
projects not just to meet the new state requirements but to bring a richer
experience to our students?  How can we ensure global education remains a
priority alongside the rising prominence of civic education?

Elementary Civics
With the new 2018 Massachusetts Framework for History and Social Sciences, civic learning for
students in Grades K-5 is much more emphasized. In addition to standards, there are also
practice standards that integrate civic learning.  Currently, environmentally based civic learning
experiences are seen in many of our elementary grades. These experiences include the
importance of protecting vernal pools; alerting the community to threatened species that live in
Massachusetts; the impact of erosion on wildlife and plants that live in the retention brook next
to Field School; the significance of planting more native plants to encourage pollination; and the
role of trees on our campus.  Grade 5 students plan investigations centered around the guiding
question - “How healthy is Case Campus?”.  Past investigations have included writing to
Buildings and Grounds about roping off the playground to keep nesting Killdeers safe,
comparing wildlife found in Case Campus in the 1920s to today; and alerting the Natural
Resources office about a water quality test result. While these are mainly science based, it
shows the potential of integrating these two topic areas and the roles of being a citizen in
protecting our environment.

In addition to connecting civics to the local environment, our younger students also participate in
civics projects.  Kindergarten students conduct a week-long collection of plastics in the
cafeteria, analyze the data, and then present their findings to all the other students in the
school.  Grade Two students learn about different types of communities: urban, suburban, and
rural.  Students plan a food and supplies drive for Bristol Lodge, a homeless shelter in Waltham.
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They go to every class on Case Campus to discuss the drive, collect and sort the items, and
present the items to a representative from Bristol Lodge at a whole school assembly.  All K-5
students also participate in media literacy classes in library classes to learn how to evaluate the
credibility, accuracy and relevance of different sources, which being good digital citizens is
certainly crucial in today’s world.

Cornerstones for Civic Engagement . In November 2020, Primary Source, a non-profit
organization that specializes in teacher professional development and the development of
global, cultural and civic education resources, released a new curriculum for Grades 3-5 called
“Cornerstones for Civic Engagement.” This curriculum provides 4 units for each of these grade
levels that is culturally and civically responsive and also integrates both social studies and
literacy instruction. The K-5 Science and Social Studies Curriculum Specialist carefully screened
“Cornerstones” and then organized a committee to review it for possible adoption by the Weston
Public Schools. This committee consisted of classroom teachers from Grades 3, 4 & 5, the
Principal from Field School, the 6-12 Social Studies Department Head, and the Assistant
Superintendent for Teaching and Learning.  All members were given access to this online
curriculum and all enthusiastically felt it would provide our students in Weston with a solid
learning experience. After approval from this committee, the curriculum was then reviewed by
the Woodland and Country School principals, the Director of Student Services and the
Superintendent of Schools, who all approved the purchase of this curriculum.

During the 2020-21 school year, the K-5 Science and Social Studies Curriculum Specialist
incorporated selected Cornerstones units and lessons into student “learning boards.” The
Curriculum Specialist worked with Grade 3 and Grade 5 educators on the new curriculum,
reviewing difficult topics and discussing how students were doing with the new curriculum.
Feedback was collected from a Grade 3 and a Grade 5 teacher on their thoughts regarding the
use of Cornerstones. Students from one Grade 5 class were also surveyed.  Results from the
surveys can be found below.

Q1: What is one thing that you noticed that stood out to you while using this new curriculum with
your students?

● How important this is. Starting with the lessons on the cities and towns of
Massachusetts, moving through the way governments work, and then finishing with
looking at environmental concerns, allowed students to start to understand the
complexities of enacting change. They all write opinion pieces about protecting the
planet but don't have much of a lens to view the problem or solutions through. These
lessons allow them to start to do that.

● Access to primary sources, focus on broader ideas rather than simply chronological
order. Connection of significant moments in history to present day.

Q2: How did you feel that the students reacted to the new curriculum? How did they handle
some of the more difficult topics?

● There is no question that it was different for kids. These lessons felt different from what
they had been doing in Social Studies throughout the year and through their time in
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Weston. However, down the road, these lessons will make more sense as they will be
part of a larger change in how we teach social studies. Kids will be much better prepared
for them.

● There is no avoiding difficult topics in Social Studies and I think the kids reacted just fine
whenever one came up.

● Students enjoyed the more difficult conversations. They were receptive and willing to
lean into the more complex parts of our history.

Student Feedback:

Students were asked about what were some of the topics that they had not learned about
before. Four students mentioned Mumbet (an enslaved woman in Masschusetts whos
successful suit in court ended legal slavery in Massachusetts in 1783) and four students
mentioned that they had never heard about Triangular Trade before.

Students were then asked to explain if you think it is (or isn't) important to learn about some
hard things that happened in our history. Responses can be found below:

● I think it's important because we need to learn these things so we don't make these
same mistakes in our own life.

● It is important bc then we can challenge ourselves
● I think it is important because it might be your history
● Of course I think it's important because then we could appreciate the people that made a

difference or somethings that did not go right we need to try to change now.
● I think it is important that we learn about social studies because it is important that we

learn about our ancestors.
● I think it is important to learn about hard things that happened in our history because

now we can be grateful that we don't have to be scared like people back then.
● Oh very important because a lot of people don't see what other people to go through,

and it makes you think
● I think it is important to learn about some of the harder things that occurred in history.
● it is important because if we didn't know about our history we would make the same

mistakes over and over again
● I think it is important to learn about some hard things that happened in our history

because it is very interesting and we can see that the bad things are bad so it won't
happen again.

● I think it is important to learn about hard things our past country has gone through
because you will always learn a lesson from it. Many people take in the information of
many hard things our past country has done at different angles, so I think it is really
important.

● I think it is important to learn about those things because it teaches you that you have a
good life and to not take things for granted

In the summer of 2021, Primary Source conducted a two-day workshop for teachers in grades
3- 5 to familiarize them with this new content.
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It is important to note that while we have adapted Cornerstones for Civic Engagement for
Grades 3-5, it does not cover all of the standards found in the 2018 Massachusetts Curriculum
Frameworks, so that learning material will still need to be developed.

In a parent survey, out of the five topics that parents could select as should be included in their
child’s social studies curriculum, 141 out of 169, selected global awareness. Global diversity
was mentioned by one parent in the comments. Teachers did not specifically mention global
awareness in their comments. Interestingly enough, in the 2018 Massachusetts History and
Social Science Framework, there are only two instances of global standards at the K-5 level -
one could be potentially at Grade One, while Grade Two does focus on Global Geography. At
Grades 3-5, the standards mainly focus on United States history, although there will be inclusion
of the different people who make up our country integrated into these grade levels.

Elementary: How Does Our Data Support What We Are Doing?  What Does the Research
State?

In its landmark 2003 report, The Civic Mission of Schools, The National Conference of State
Legislators has expressed concern that in  “increasing numbers of Americans have disengaged
from civic and political institutions such as voluntary associations, religious congregations,
community-based organizations, and political and electoral activities such as voting and being
informed about public issues.” This report triggered a renewed national interest in civic
education, a topic that had fallen out of favor since the 1960’s, exacerbated by high stakes
testing focused almost exclusively on ELA and math. A decade-long campaign to bring civics
education to Massachusetts culminated in its inclusion in the 2018 frameworks, and on
November 8th, 2018, Governor Charlie Baker signed into law “AN ACT TO PROMOTE AND
ENHANCE CIVIC ENGAGEMENT.” The law is designed to strengthen civics education in
Massachusetts public schools. The law complements the Department of Education’s revisions
of the History and Social Sciences curriculum framework, which seeks to improve the teaching
and “impact of civics education across multiple grade levels and subject areas.”  The new
approach to teaching civics centers on student engagement in their local communities, and
student awareness and interest in national and global issues of concern. In discussing the law,
Education Secretary James Peyser noted, “Civics education is about both learning and doing,
and effective civic engagement is not simply about advocacy or action, it’s about listening,
questioning, respectful dialogue, and compromise.” (Commonwealth of Massachusetts 2018
press release).  In the wake of the 2020 election and January 6, 2021 insurrection in
Washington, D.C. the need for quality civic education and common understanding of concepts
including peaceful transfer of power became all the more evident (Packer, 2021). This approach
is nicely summarized in the following core ideas advocated for by the Civic Mission for Schools
report:

(https://www.mass.gov/news/governor-baker-signs-bill-to-promote-civic-education-for-students)
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During Back to School Nights at the three elementary schools, parents were asked to rank
different topics that they felt were important to emphasize in the elementary curriculum. There
were five choices and participants could check all of those that they thought were important.
One hundred twenty-one out of 169 participants selected civic engagement as being important
in elementary social studies.  One parent commented: “Given such quickly changing current
events, in politics and foreign policy, perhaps a focus of related 20th century history and general
timeline might provide students a background to better understand headlines and events in the
news, as they’re living it.”

The elementary teachers were not specifically asked about their thoughts about civic
engagement.  However, part of the new curriculum frameworks are the new practice standards,
which include the following three that relate to civics: Demonstrating civic knowledge, skills and
dispositions; Evaluating the credibility, accuracy, and relevance of each source; and Determining
next steps and take informed action, as appropriate. As stated in an earlier section of this
report, only 41% of elementary teachers were comfortable with implementing the practice
standards, a data point that stands in contrast to the over 90% of secondary social studies
teachers who feel confident in implementing the practice standards..

Elementary teachers instruct all content areas, and they look for opportunities to connect
learning across the curriculum. Science is an area that naturally lends itself to the integration of
civics. The NCSS also recognizes the importance of engaging students in civic responsibility by
stating that at the elementary level, we want to start to “prepare our students for a lifetime of
knowledgeable, engaged and active citizenship.”
(https://www.socialstudies.org/positions/revitalizing_civic_learning).
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Secondary Civics
Weston is in the midst of a transition of required course offerings in the history and social
studies department triggered by the passage of the new DESE History & Social Science
frameworks in November of 2018. All grades from K-12 follow the new frameworks’ emphasis of
seven practice standards in all coursework. The content in our 6-11 pathways is shifting to
reflect the requirements of the new DESE frameworks. In 2019-2020, the 8th grade shifted from
a US I curriculum to a Civics focused curriculum, which has provided an exciting opportunity for
students to study and become involved in state, local, and federal government and to prepare
for active citizenship and leadership. This shift will necessitate, starting with the 2022-2023
school year, our CP level U.S. history course to transition from a modern US history curriculum
to a broader topics in US history curriculum (this will affect the approximately 25% of WHS
students who do not take AP US history in 11th grade. Students in AP US history will maintain a
curriculum that focuses on the full scope and breath of American history). Starting in the
2021-22 school year, our grade 6 and 7 social studies curriculum shifted to follow the new state
frameworks, which offers an in-depth regional organization of ancient history and world
geography.

As they thought about their social studies experience, many students focused not just on levels
and choices, but on the content of the courses taught -- particularly with regard to equity and
diversity. Both at WMS and WHS, the majority of student respondents found their curriculum
and instruction to be culturally inclusive (see data below):

28



One limitation of the data is that the surveys were anonymous and did not ask about the
individual racial or ethnic background of the student; therefore, it is not possible to determine if
the approximately 2% of students who felt that their social studies experience had not been
culturally inclusive represented any particular group of students more than others.

Of our six required years of social studies instruction at the secondary level, four of those years
focus on global or international content. This global emphasis appears to be appreciated by
students, who both at WMS and WHS chose “Global awareness (knowledge of nations, people,
and events around the world)” as their top priority and interest in regards to their social studies
education.

WMS student response below:
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WHS student response below:

In their comments regarding curriculum, while a few students complained about learning about
topics that they did not feel were relevant to them (for example, the Byzantine Empire in grade
9), many lauded the extensive study related to Asia. In their comments, high school students
expressed interest in a wide range of elective courses, with many particularly noting the
valuable experience they had in the course, “Race, Class, and Gender.” At the middle school
level, several students asked if current events could be taught more regularly in their social
studies classes, and several students noted that more social studies experiences in grade 4 and
5 would be helpful in preparing them for middle school, with one student specifically asking for
more coverage of geography and project-based learning in these grades.

Although elements of developing student citizenship are interwoven into all of our grade 6-12
history/social studies courses, and constitute a key part of the DESE frameworks’ practice
standards, we will focus on two recent initiatives in grade 8 and grade 9 that have significantly
expanded our Weston students’ civic education opportunities.

8th Grade Civics
In compliance with both the 2018 DESE History and Social Science Frameworks for
Massachusetts and Chapter 296 “An Act to Promote And Enhance Civic Engagement,” a
Massachusetts state law as of November, 2018, our 8th grade shifted to a civics focused
curriculum for the 2019-2020 school year.  The law requires that:

Section 2. (a) In all public schools, history of the United States of America and social
science, including civics, shall be taught as required subjects to promote civic service
and a greater knowledge thereof and to prepare students, morally and intellectually, for
the duties of citizenship.

Teachers of the course have collaborated extensively in preparing both home-grown civics
curricular materials such as a mock trial of the Quock Walker case, an examination of the
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Zenger trial, and a substantial issue-based advocacy letter-writing assignment/assessment.
Additionally, the curriculum interweaves materials drawn from Primary Source, Discovering
Justice, iCivics, Close-Up Foundation, and other civics or social studies education institutions.
Our 8th grade team is very interested in partnering closely with Facing History and Ourselves
and has requested dedicated professional development time for this purpose.

In 8th Grade, students research topics of personal concern, draft letters to an appropriate
government or school official, and send the letter as a concerned citizen. This engaging project
serves to fulfill the Massachusetts civics bill that was passed in June 2018 requiring all school
students to engage in a meaningful civics project found in Section 4(c) of the bill. Topics that
students have written letters to elected official or civil service on ranged from national/global
topics such as school violence, climate change, gun control to hyper-local topics such as the
lack of cell phone connectivity and towers in Weston and the problems this creates for
emergency response, and the school’s hat and hoodie policy. Students receive a range of
responses that vary from personalized letters to automatic electronic responses, which is very
interesting for them to share and compare.

The 8th grade at Weston Middle School has taken part in a grade-level trip to Washington, D.C.
during the school year since 1976 [note: this did not happen in 2020 or 2021 due to the
COVID-19 pandemic]. Due to the shift to a civics-focused curriculum, our faculty shifted from a
tour-based visit to DC run in partnership with various educational tour companies to a
partnership with the non-profit civics education organization, the Close-Up Foundation. Close
Up is a national organization based in DC that empowers young people to become informed
and engaged citizens. Chaperones, as well as the provided Program instructors on the tour,
helped students explore their role as citizens of a democracy. Students were given several
opportunities to engage in conversation about the various sites (including the the United States
Holocaust Memorial Museum and the National Museum of African American History and
Culture) that they visited as well as to learn about organizations such as Youth Service America
that encourage young citizens to impact and help solve important issues in their community. The
2020 and 2021 DC trips were canceled due to the pandemic, but the department maintains a
deep commitment to continuing this endeavor.  Our 2019 survey of Weston Middle School
students echoed this strong support for the program:
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High School- 9th Grade Global Citizenship Project

In 9th grade world history, students complete Global Citizenship Projects, serving to fulfill the
Massachusetts civics bill that was passed in June 2018 requiring all middle and high school
students to engage in a meaningful civics project-- this provision is found in Section 4(c) of the
bill.

The underlying framework for this project draws upon the work of Asia Society, which has
articulated the four reinforcing domains of global competency as: investigate the world,
recognize perspectives, communicate ideas, and take action.  Integral to all of these domains is
the overarching inquiry skills articulated by AASL, specifically around media literacy.  Facilitating
the development of students’ global citizenship skills is critical in order for them to be informed
actors in the globally interdependent world of today.  In this project, students engage in a guided
investigation of the world and recognize perspectives through an in-depth research of a current
event topic of global relevance that also has local impacts.  As students work to communicate
the analysis of their inquiry, they will collaborate around the development and execution of a
local civics action project that connects to their global inquiry.  Projects will vary year-to-year as
guided by student ideas and inquiries.

In the honors-level 9th grade classrooms, students focus on a central theme of the project each
year.  Since 2017, the theme has been forced migration, beginning with participation in Project
Zero’s Out of Eden Learn “Stories of Human Migration.” This online message board connects
students from across the world through completion of authentic learning tasks related to
exploring themes of movement in their local communities.  Students then begin an individual
investigation of an instance of forced migration (examples: Syria, DRC, Somalia, Sioux, El
Salvador, Maldives, Myanmar).  Students engage in intensive research once they have
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developed inquiry questions from their initial research of the region and focus on from various
sources that encourage students to explore non-traditional sources such as art and video
media, think tanks and NGOs to better understand the deeper causes and consequences of the
challenge that has led to forced migration. Students communicate their analysis by developing a
website with formal source citations.  The project culminates with a performance assessment in
the form of a symposium where students interact with local experts and practitioners who are
working with topics of migration globally and locally.  Collectively, students then work together to
develop a civics action project drawing on their inquiry [note: this intention was impacted by
COVID-19 in both 2020 and 2021].

In the College Prep level 9th grade world history classrooms, students choose from a selection
of topics that address migration, disease, global trade or the environment. Students learn about
the historical roots of these topics and then relate them to the current global situation.  The 9th
grade CP World History teachers used their global citizenship project as an opportunity to
further partner with librarian Alida Hanson on developing student research skills. With help from
the high school librarian, these classes are pushed throughout the year as students identify and
research topics of interest and create a proposal for a fourth-quarter action project. Ultimately,
students selected topics that they felt passionate about to investigate and were able to choose
to work individually or with other peers in the class. During this process, teachers supported the
project during class time and to ensure that students were able to complete their project and
understand that the skills that they learned helped them be global citizens in the world.

In 2021-22, our US History team has been discussing taking on the citizenship project. With a
focus on United States citizenship, the team is looking forward to seeing how they could
coordinate a project that meets the action plan that is presented in the frameworks. Although
this would not change any current practices in the 9th grade, it would add to the citizenship
focus of our 11th grade curriculum.

Secondary: How Does Our Data Support What We Are Doing?  What Does the Research
State?

At the secondary level, the addition of a dedicated civics course in 8th grade and a civics
focused project for all 9th graders mirrors a renewed interest in civics education around the US.
In an excellent Ed Week: Teacher article on 10 ways to improve civic education, author Stephen
Sawchuck advocates for ensuring that all students take a required a civics course (this is now
the case in Weston) and that this course not use a textbook that would quickly become
outdated, which is also the approach in Weston. Sawchuck sees a rise in civic involvement and
activism by teenagers around the country, and advocates for schools to let students engage in
this sort of civic learning in the classroom and through increased leadership responsibility in
their schools.  Our rich 8th and 9th grade experience is complemented by an 11th grade AP US
and US history curriculum that focuses heavily on the struggle for equality and justice
throughout American history, and the activism, laws, and Supreme Court verdicts that paved this
path.  Additionally, students who want further study of civics related topics can take one
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semester electives including Action Civics, American Politics, Contemporary World Issues, and
Race, Class, Gender, that all hold civics focused topics as core part of their curriculum.  While
our curricular opportunities for students in the area of civics are strong at the secondary level,
our extracurricular opportunities are in need of expansion to match those of neighboring high
schools, particularly our lack of a teacher-directed Model Congress or Model UN program or
robust politically oriented student-founded clubs. Despite our successful offering of a Model UN
club from 2008-2016 with documented participation by dozens of students each year, the
advisorship for this club was never approved in contract negotiations to be added as a club with
a stipended advisorship. And, given the heavy workload of this advisorship which includes travel
to competitions on weekends, teachers are not willing to advise without a contractual stipend.

Recommendations
● Continue to develop learning opportunities in the elementary grades for students to be

civically engaged.
● Provide teachers professional development opportunities to learn more about how to

best engage elementary students in civics education. Our secondary teachers, many of
whom have an academic background focused on history, could also benefit from civic
focused pedagogy professional development. In both cases, we recommend that this be
a district priority and that the PD occur during scheduled district PD time.

● Revive the WHS Model UN program (and add a Model Congress component to it) as a
funded, formally advised student extracurricular activity at Weston High School.

● As K-12 curriculum is developed, ensure that Asian American, Native American, and
Hispanic American heritage is included in our civil rights focused curriculum in addition to
African American heritage.  Additionally, develop explicit resources that allow for
teaching disability rights and advocacy as well as LGBTQ+ rights and advocacy as both
civics and history content for study and research.

● Ask all district administrators and building principals as well as our school committee to
read this 2021 report on the state of civic education in Massachusetts to deepen
common understandings of expectations around civics instruction in MA public schools:
https://circle.tufts.edu/latest-research/state-civic-education-massachusetts.

● Encourage civic action projects at each level (9-12) while continuing to look at where the
state required project should be focused (9th grade or 11th grade)

● Continue to look for opportunities at the high school to address issues that students work
on during their 9th grade civics project, including migration, both voluntary and forced.
10th grade classes will work to explore issues that were developed during their 9th grade
experience.
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5. How can we, as a small district, allow for future changes to ensure that course
offerings and clubs reflect students' interests and voice (including clubs,
proposals of new courses and providing opportunities for research)? How do we
ensure that staffing allocations follow student course tallies in Weston? How do
we continue to provide 6-12 course offerings that meet the needs of all learners,
and guarantee secondary students access to courses that they have selected
from our Program of Studies?

Secondary: Course offerings and staffing
All students in grade 6-11 are required to take a history/social studies course in each grade.
Grade 12 students are not required to take a history/social studies course, although many do
choose to take at least one elective in this area. History and social studies required courses are
year-long in each grade. Most of the high school elective courses run as semester courses with
the exception of AP courses where the curriculum necessitates a full year of study.

Electives. At Weston High School, we have significantly revised our elective course program
over the past four years. We added AP Psychology and eliminated Senior Sociology. We
restructured our economics program away from the course “Microeconomics” to a one-semester
Introduction to Economics course and a one-semester Dual Enrollment Economic Ideas and
Issues (offered in partnership with Syracuse University Project Advance). We restructured our
full-year US government course into two one-semester courses: Action Civics, and American
Politics that can be taken independent of one another. Finally, we reduced two courses,
Contemporary World Issues and Race, Class, and Gender, from a full-year model to a
one-semester model. This fall, a proposal for a new Economics of Personal Finance course
(also as part of the Syracuse University Project Advance) was approved by the Weston School
Committee and will be open to interested juniors and seniors.

Our elective program for the 2021-22 year includes:
Intro to Economics (open to grades 9,10, 11, and 12)
Dual Enrollment Economics Ideas and Issues (open to grades 11 and 12)
Race, Class, and Gender (open to grades 10,11, and 12)
Contemporary World Issues (open to grades 10, 11, and 12)
Action Civics (open to grades 10, 11, and 12)
American Politics (open to grades 10, 11, and 12)
AP European History (open to grades 11 and 12)
AP Psychology (open to grades 11 and 12)
There are 16 teachers in the grade 6-12 history/social studies department, which requires a
history, political science, or social studies license issued by the MA DESE. Of these, one is the
Department Head, who teaches half-time. One position is typically split between Weston High
School and Weston Middle School depending on staffing and enrollment. Two Weston Middle
School social studies teachers are grade level leaders and teach a reduced .75 load. One
teacher is the WEA President with a .25 release. One teacher at Weston Middle School teaches
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both English and Art. At Weston High School, one teacher in the department currently teaches a
part-time load per their own request, approved each year by the superintendent.

At the high school level, most of our changes over the past four years have been driven by
student interest/need. We had a long-standing student interest in AP Psychology, with
numerous students paying $500 out of pocket to take an online AP Psychology course through
BYU, and offering this as a new on-site course addressed issues of equity and provided this
opportunity to all students. After having a positive experience in Introduction to Economics,
students requested a more advanced economics course be added to our Program of Studies.
After investigating the AP Micro and Macro options, we decided to instead offer a
dual-enrollment course in partnership with Syracuse University Project Advance, which provided
a more engaging curriculum and the chance to earn college credit with a grade that reflected a
student’s work over the course of a semester instead of on a single test. Students also
expressed interest in an additional economics course with connections to personal finance. The
department proposal to run this semester, dual enrollment course will be piloted next spring.

The department cut back a number of our full-year electives (US Government, Contemporary
World Issues, and Race Class Gender) to free up teaching capacity for our AP Psych and the
economics electives, but also because the one-semester format proves to be a better fit for
many students’ schedules.  In one notable exception to these student-driven elective offerings,
our department did decide to discontinue offering Senior Sociology -- a very popular course with
students -- after the conclusion of the 2018-2019 school year. While this course did provide a
supportive, discussion-based format that was appreciated by many students, our department
and the WHS administration determined that our teaching capacity was needed to offer all
interested students an opportunity to take AP Psychology, and that some of the topics and
structures of the course, while beneficial for many students, were not a good fit for a number of
our students at WHS. In 2022-23, our 9-12 introduction to economics will also not be allowed to
run due staffing limitations.

Our student data below reflects overall satisfaction with our elective offerings at WHS and with
the levels offered to students:
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In our teacher survey, many teachers noted the “Rich range of elective offerings at WHS”, with
one teacher commenting, “This strong and effective team is very good at problem-solving to
create courses that offer learning experiences that are diverse in content and rigor so that the
relatively small student body's learning needs and desires can be serviced appropriately. The
10th grade blended honors course is an example of the type of thinking our department uses to
approach challenges.” Another teacher notes the department’s use of student enrollment in
particular courses to determine sectioning as a strength of the department “As for content, at
least at the high school we offer a robust elective program that based on enrollment numbers
meets the needs of many of our students.”
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In our teacher survey, several teachers noted the challenges of offering new courses in a small
high school (something we experienced in failing to get enough students to enroll in a proposed
Asian American Studies course to run the course). While lauding the flexibility within the new
10th grade embedded honors model, several teachers commented on the 9th grade CP/Honors
split as being problematic and suggested consideration of a heterogeneous world history course
in this grade. It is important to note that at the high school level, in all disciplines, that students
essentially vote with their feet. They take required coursework and courses that most engage
and interest them and speak to their future career and academic goals.

Secondary: What the Research is Saying
At the middle school level, NCSS recommends that every student participate in social studies
every day and at the high school level, students should have 3.5 credit hours of social studies
instruction a week (2016). The 2018 Massachusetts History and Social Studies Curriculum
Framework also advocates for high school students to take four history and social studies
courses. Right now, we meet these recommendations at Weston Middle School. Although only
three, not four, years of history and social studies are required at Weston High school, the large
student participation in history and social studies electives in 12th grade meets the spirit of this
recommendation (See appendix A. )Also note that in 2018-2019, 2020-2021, and 2021-2022,
more than one section’s worth of students-- about 30 each year--  who requested Introduction to
Economics were not scheduled in this class because of staffing limitations. In 2018-2019 and
2021-2022, more than 10 students who had requested AP Psychology were not enrolled in this
course due to staffing limitations.)

Recommendations
- Prioritize student access and choice in making level selections and enrolling in

electives at Weston High School. Continue to listen to student voices in
determining course offerings, and regularly review Program of Studies offerings.
Prioritize providing students access to courses they selected, and use this data to
drive staffing decisions. Hold information sessions to ensure that students are
aware of course offerings and have an opportunity to ask questions.  Provide
greater transparency in “tallies” data-- i.e. the courses students selected to take,
not just enrollment data-- i.e. the courses they were ultimately scheduled into.

- Communicate the substantial changes in the Weston Middle School social
studies curriculum driven by the new 2018 MA DESE History & Social Science
frameworks to students, parents, and the broader community. This includes the
2019 curriculum shift that added 8th grade civics and the 2021 shift that
restructured grades 6 and 7 into a regional studies approach to world geography
and ancient civilizations.

- Study the possibility of moving to either a heterogeneous or embedded honors
model for 9th grade world history.
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6. How do we improve K-5 instructional practices and dedicated time for social
studies instruction that provides equity for all students? Do we have sufficient
time for instruction for elementary social studies and science, and do we  have
sufficient staffing to support these critical individual disciplines, as these are
essential steps to be taken before true interdisciplinary integration is possible?

Elementary Schools
Time and scheduling. In the elementary schools, science and social studies are taught on an
alternating schedule, meaning that in a typical week, students are learning either science or
social studies. This is different from the middle and high school schedules where students have
both science and social studies in a daily schedule.  The only exception is one integrated
science-social studies unit in Grade 2. In Spring 2019, the committee looked at elementary
teacher schedules and analyzed the average amount of social studies instruction per day. The
averages ranged from 7 to 14 minutes in grades K-3. Furthermore, the analysis showed
differences in instructional time between the two K-3 schools. The average amount of minutes
per day for Country and Woodland Schools is shown in the graph below:
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At Field School, 4th and 5th grade students received 20-22 minutes of social studies per day, as
reflected in the graph below:

From K-5 teacher surveys, the majority of the teachers feel that there is not enough time in the
day to teach social studies (1 = strongly disagree, 5 = strongly agree).

.  Teacher comments include:
● “Time in our school day is an issue.”
● “Social studies hasn't received the attention that the other content areas have received.

It is squeezed in during the week at specific times of the year. I feel that some of the
standards are covered organically as we develop a class constitution, discuss
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Constitution Day and Martin Luther King Jr. Day, and learn how to work together in
teams.”

● “It's incredibly hard to find enough time to teach social studies at the elementary level
with all the new curriculum and initiatives from over the past few years.”

A middle school teacher also commented on their survey at social studies at the elementary
level:

● "Really there is no more important time for strong history and social studies instruction. The
district seems to have a strong commitment to this in grades 6-12, but we also need it in
grade K-5, where students learn how to be citizens and about the world around them and our
nation's complex past."

Elementary school curriculum
In the new 2018 DESE History and Social Sciences frameworks, there are seven practice
standards that mirror the practice standards in Science & Engineering.  These practices will
anchor our teaching and our students’ learning in the future.  These practice standards are:
1. Demonstrate civic knowledge, skills, and dispositions.
2. Develop focused questions or problem statements and conduct inquiries.
3. Organize information and data from multiple primary and secondary sources.
4. Analyze the purpose and point of view of each source; distinguish opinion from fact.
5. Evaluate the credibility, accuracy, and relevance of each source.
6. Argue or explain conclusions, using valid reasoning and evidence.
7. Determine next steps and take informed action, as appropriate.

Prior to the 2018 Massachusetts History & Social Sciences Curriculum Framework being
adopted, K-5 Social Studies had focused on a homegrown curriculum that was based on a
combination of the prior Massachusetts Curriculum Framework, “Weston standards,” and
recommendations from the prior program review that was conducted in 2009. There were
grade-level featured major projects, such as Japan in Grade One, People Who Make a
Difference in Grade Two, and the Wax Museum in Grade Five. Curriculum was not digitally
centrally based; rather, materials were contained in binders.

During the time frame between 2018 and 2020, the K-5 Science and Social Studies Curriculum
Specialist began to evaluate the new changes mandated in the 2018 History and Social Science
Frameworks, with a particular focus on the overlapping of practice standards in both science
and social studies. Since the adoption of the 2016 Science Curriculum Frameworks, elementary
teachers have been provided professional development in the science and engineering
practices, so focusing on the practices looked to be the appropriate place to start transitioning
our curriculum. Several classes tried out some preliminary lessons utilizing this approach during
the 2019-20 school year. The following table depicts an overview of the elementary social
studies curriculum once the shifts in standards and practices are completed:

Grade Story Line
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K Communities: Students learn about their membership and roles in
different communities, including their classroom, school, town, state and
nation. They develop respect for one another,  learn about local
geography, national, state, and community traditions, and economics in
the context of their communities

1 Patterns:  Unity and Diversity - Students explore the question of “How
are we the same and how are we different?”  Similar to science
investigations, students explore the concepts of unity and diversity among
people. This also includes leadership and what it means to be a
respectful citizen. Students continue to explore maps, and begin to
explore goods, services and resources.

2 Wholes & Parts: Global Geography - Looking at Places and Peoples,
Cultures and Resources
Students learn about global geography, including looking at reasons why
people settle in particular places, why they migrate, and how they bring
culture with them.  Students will continue their exploration of how people
earn a living, exchange goods and services, and save for the future.

3 Interactions: Massachusetts
Beginning with Weston, students study interactions - those between
citizens and their local and state government;  and interactions among
Native Peoples, European settlers and Africans. The standards also
introduce students to Massachusetts people who led the American
Revolution, and the founding documents of Massachusetts and the
United States.

4 Changes: Utilizing a case study approach, Grade 4 students will explore
multiple voices and perspectives in creating explanations to how certain
cities have changed over time.  This will also allow students to have an
integrated approach with their science standards

5 Systems: Grade 5 students will once again utilize a case study approach
in trying to answer the question:  Does our system provide civil rights for
all?  Students will examine multiple lenses into multiple time periods
between the colonization of America to current times.

While teachers look for opportunities to integrate curriculum, it is important to note that  units of
study from the Columbia Teachers College Reading and Writing curriculum (also known as Lucy
Caulkins), which has been adopted by the District and currently being built into the language
arts coursework,  do not align with the social studies framework.

42



To overcome the lack of time in the day, teachers integrate several units. Grade 2 has an
integrated science-social studies unit that focuses on three continents: Africa, Antarctica and
Australia. Students learn about penguins that live on each continent  and how they are similar
and different depend upon their specific surroundings. They  investigate friction by exploring real
issues based on the ice on Antarctica. Students examine a complex issue, Cane Toads in
Australia and then go through a design engineering process to create traps that don’t harm the
toads. Finally, students learn about Wangari Mathaai and how she helped to prevent erosion in
Kenya. They then apply this knowledge to examining how wind and water change the land
around Case Campus and make recommendations on how to slow this process. Grade 2
students also apply their knowledge about maps in creating maps about the various areas
around Case Campus.  In Grade 4, students have begun integrating their studies of regions by
weaving some of the science standards into that study. Our Kindergarten students use the lens
of “Community” to explore both science and social studies. It is envisioned that moving forward,
we will continue to explore integrating topics as much as possible in order to forge greater
understandings for students and to address some of the time constraints.

Elementary Curriculum:  How Does Our Data Support How We Are Doing?
Our data from parents indicates that most parents felt that social studies was a positive
experience and that the instruction was strong.

The large percentage of neutral responses may also be attributed to 19 percent of the
respondents being kindergarten parents, and for many, this was their first child in the Weston
Public Schools. There were also new-to-Weston parents at other grade levels as well.
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For the elementary teachers, questions on their survey focused more on their comfort level with
the 2018 new standards. Many of the respondents did not feel comfortable with the new content
and the practice standards.  The five point scale is as follows:

● 1= strongly disagree
● 2 = disagree
● 3 = neither agree nor disagree
● 4 = agree
● 5 = strongly agree

44



Teachers were also asked about whether social studies should be integrated with other content
areas. The majority of the respondents (81%) felt that they agreed that social studies should be
integrated with other content areas. Some of  the comments received on this topic include:

● “While there are aspects of social studies that can be integrated with other content
areas, there also needs to be dedicated time for social studies learning that is
systematic, subject-matter specific and sustained. There needs to be more time to
explore, develop, learn and practice specific concepts in a comprehensive and
connected manner. What often happens in the rush to integrate learning is that deep
conceptual understanding can be minimized and lost. Without dedicated social studies
time, what can also happen is rushed or disjointed social studies learning, or worse,
social studies learning that becomes just a method to deliver literacy and math
instruction.”

● “Wrapping mini-units inside ELA times will help us make our study of social studies
more comprehensive and engaging.”

● “I think it is always best to integrate social/studies when teaching ELA or during reading
time”.

● “We are ready to start something new in this area of curriculum. I would like to see SS
integrated across the curriculum as there is not enough time in the day.”

Some teachers also commented on the current curriculum.  These comments include:

● “I think it will be good to move on from a curriculum heavily focused on People Who
Make a Difference (in second grade).”

● “I'm not yet familiar with the new framework and standards, but I hope Weston will be
innovative and proactive in making connections between the required content and
current social, racial, economic and political events, with a vision toward empowering
students to be change-makers in the future”

● “For as long as I can remember - at least 16 years- Weston has made very little
changes to our SS curriculum. Our textbook is so out of date that it is no longer made! It
is time for us to teach students using primary documents, unbiased materials and really
push their thinking and understanding, to tie-in prior events with current events and bring
history alive. We must integrate with the other content areas. This will give us more time
and really deeply get into units. There is very little differentiation within SS and if we
were to integrate we could do this and utilize our learning center teachers.

From Kindergarten through Grade 12, the NCSS states that the key qualities of a powerful
social studies program in both teaching and learning are that it is meaningful, integrative,
value-based, challenging, and active (2016). When looking specifically at the importance of a
strong social studies curriculum in the elementary grades, the Council goes on to state that “The
social studies are as basic for success as reading, writing, mathematics, and science. If the
young learners of this nation are to understand their roles and become effective participants in a
democratic society, social studies must be an essential part of the elementary curriculum. State
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and district policies must provide the time, resources, and professional development necessary
to support exemplary social studies education” (NCSS 2017). When thinking about what a social
studies curriculum should look like at the elementary level, NCSS states that “Curriculum should
be more than a collection of enjoyable experiences. A piecemeal approach to social studies
programming can result in a disconnected conglomeration of activities and teaching methods
that lack focus, coherence, and comprehensiveness. Exclusive focus on food, fun, festivals,
flags, and films is not an effective framework for social studies teaching and learning.
Meaningful teaching requires reflective planning, instruction, and assessment around specific
social studies concepts,skills,and big ideas.“ (NCSS 2017).

Another benefit to a strong elementary social studies curriculum is that it enhances children’s
literacy skills. Nell Duke, a professor in Literacy, Language and Culture at the University of
Michigan, argues that “Knowledge gained from science and social studies impacts reading and
writing. If you lack relevant knowledge related to what you are reading, it can be very difficult to
comprehend it.” Another important point that Duke raises is that text in science and social
studies is often really engaging to all readers. She calls for integrating literacy skills into the
content areas but cautions that educators should not use literacy that focuses on science and
social studies for your curriculum in those areas (Walma, 2020). This is echoed by other experts
in the field. In their 2014 article, “Knowledge, Literacy, and the Common Core,” Cervetti &
Hiebert detail the role of knowledge in reading comprehension, noting “literacy development is
accelerated when instruction in reading & writing is situated in ongoing, content-area study,”
[i.e., in social studies & science].

NCSS states that social studies should be an integrated experience. “Within the school
program, social studies provides coordinated, systematic study drawing upon such disciplines
as anthropology, archeology, economics, geography, history, law, philosophy, political science,
psychology, religion, and sociology, as well as appropriate content from the humanities,
mathematics, and natural sciences”

There are other best practices when considering social studies curriculum. Students should be
taught how to vet resources, use primary sources, analyze point of view, and placing arguments
in context (Gosner, 2019).

When also thinking about curriculum, it is important to note that curriculum should never be
stagnant and should always be revisited, especially when thinking about current events, new
advances in technology, and changes in best instructional practices. “A curriculum is a dynamic
entity and hence, metaphorically, can be considered ‘alive’” (Khan, Spruijt, Mahboob & van
Mernenbier, 2019). One way to think about curriculum design is to equate it to engineering
design, where there is a continuous loop of testing, reflecting and improving. Gordon (2018)
discusses this ongoing reflective loop in his article on curriculum.

46



Recommendations
- Substantial increase of time devoted to student learning in social studies at the

elementary level, with a task force devoted to finding ways to ensure this is
interdisciplinary when possible, and embraces best practices in instruction. This
recommendation is consistent with research and recommendations made by the
National Council of Social Studies, as evidenced in “How Social Studies
Improves Elementary Literacy” (Tyner & Kabourek, 2021).  We should aim for 30
minutes/day at the K-2 level and 45 minutes/day at the G3-5 level.  The changes
to instruction and programming for social studies in 6th grade that resulted from
the last program review process could serve as a model for needed changes at
the elementary level-- particularly in grades 3, 4, and 5.

- Provide professional development to elementary teachers around the new
content and practice standards.

- Revise elementary curriculum to include more of the qualities that NCSS
advocates and focus on the social studies practices in the 2018 MA frameworks.

- Create new curriculum at the elementary level that contains multiple perspectives
and voices.

Snapshot of What We Learned from Other Districts

Elementary Schools

In the elementary site visits, the team wanted to focus on best practices found at other
elementary schools.  WIth many of the public schools still in transition to the 2018 frameworks, it
was difficult to find many schools who were comfortable hosting a site visit.  The team visited
Lexington - a public school system and Shady Hill in Cambridge, a private school to investigate
potential best practices to integrate into our curriculum.  Additionally, the K-5 Science and Social
Studies Curriculum Specialist interviewed the Arlington K-12 Social Studies Director to learn
more about how they were implementing the new frameworks and challenges that they face.  A
brief summary of our visits can be found in Appendix C

Implications for Weston

In our visits to the two public schools, a common issue at both of those locations is the lack of
time in the school day for a quality social studies program.  We were very impressed by the level
of student discussion around difficult topics during our visit to the Lexington Public Schools.
Students were involved in discussions about enslaved people in Grade 4 and about why people
migrate in Grade 2.  The student perspectives in both grades that we visited were very
perceptive on these difficult topics. Learning centered on looking at multiple perspectives and
students in all grades were involved in doing inquiry. The learning experiences involved deep
learning and the level of student engagement was very high. There was a variety of instructional
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techniques, such as turn and talk, decision tree, serious talk, and project-based learning that
also promoted student engagement.  In Arlington, the Social Studies Director coordinates
closely with the Literacy Director to try and adapt Teachers’ College Writing and Reading
Curriculum to grade specific social studies standards.  With lack of time in the school day, this is
also something else that Weston should aspire to implement in the future.  At both elementary
schools, there was a specialized person for both science and social studies. In Arlington, there
are also dedicated social studies instructional coaches who support the curriculum director.
Finally, we liked the thematic approach used at Shady Hill and we should also look for ways to
integrate topics to create a richer, deeper learning experience for our students.

Secondary Schools

Our curriculum review committee took a different approach at the secondary level, which
already has a robust social studies program and was more interested in targeting and observing
interesting examples of innovation or talking to teachers/department head in districts that had
already moved forward with significant curriculum shifts related to the new 2018 DESE state
frameworks for history and social studies.  We identified different schools and teachers who,
through our educator networks, we believed were offering programming to students that was
worth observing and discussing to spark ideas related to our Weston programming and student
experience in history/social studies. We then distributed these visits among individuals on the
committee.  A brief summary can be found in Appendix C

Implications for Weston: In some cases, our site visits validated the social studies experience
in grades 6-12 in Weston.  Our curriculum alignment and sequence closely mirrors those found
at each school we visited, including an “elite” private school. Our use of only two levels in 9th
grade and 11th grade and an embedded/combined CP and Honors course in 10th grade
prevents the concentration of particularly high needs students in a lowest of three level single
section “dumping ground” as described at one the schools we visited.  We learned about
interesting resources for writing and developing arguments from our Nobles & Greenough
contact, an innovative interdisciplinary elective in Needham, were inspired to examine and
formalize our research based writing expectations and further build deep connections between
library and classroom based instruction in research skills from our contact at Framingham High,
and received an excellent recommendations from Medway regarding texts/resources for grade
6/7 as we move to adopt new materials next year in enacting our grade 6 and 7 shift to follow
the new state frameworks for these grades.  Most motivating of all was to hear about and see
the project-based learning approach and frequent, regular use of place-based learning in
Christian Scott’s BPS middle school classroom at the Lyndon School in West Roxbury. We
would like to continue to maintain a relationship with him in exploring innovative
technology-based, project-based, and place-based learning in grades 6, 7, and 8 social studies
as he certainly is a model of best practices.

48



Conclusion

In these unprecedented times - global pandemic, racial unrest and political division, it is critically
important for our K-12 students to have a robust social studies experience. Students need to be
able to critically think about an issue, examine history through many different perspectives, and
evaluate and integrate their learning across content areas. Through our self study, we have
found many strengths as well as many areas where we could continue to grow our K-12 social
studies program. At the elementary level, this includes greater time and attention dedicated to
social studies and access to and emphasis on diverse perspectives. At the secondary level,
areas for continued growth include professional learning and curriculum review in diversity,
equity and inclusion of African Americans, Asian Americans, Indigenous, Latinx and LGBTQ+
content and the ability for students to maintain open, unrestricted access to a variety of social
studies electives at Weston High School, including the addition of a personal finance course.
There are also still many more key recommendations that still warrant our time and
consideration at the conclusion of each section of our report.

In the year 2021, after this initial report was first written, the Weston Public Schools adopted a
new strategic plan.  Many of the focus areas of this plan incorporate what has been discussed in
this report and will serve as guideposts for us as we head into the next phase of this project.
These focus areas include:

1.1  Expand and refine repertoires of instructional practices to promote individualized learning,
student agency, real world connections, project-based learning, service learning, outdoor
learning, physical activity, arts integration, and technology integration.
2.2  Examine all curricula, systems,and practices through an equity lens to ensure that
historically marginalized groups are included and well-represented.
1.4  Refine, differentiate, personalize,and enhance curriculum under Universal Design principles
to best serve the needs of all learners. Ensure that curriculum is enacted consistently and
equitably across grade levels and subject areas.
2.4  Foster a culture of social justice, multiculturalism, anti-racism, and service learning in all
schools.
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Appendix

Appendix Item A: 6 year enrollment report by high school course
(prepared by Sam Kwong, Data Manager, Weston Public Schools)
To view data related to course enrollment from 2015 to 2020 at Weston High School, prepared
by Sam Kwon, please access the report here:
https://drive.google.com/file/d/1q6NfSZdCe_IJVEOcvyGo2h4r5e0FYmsK/view?usp=sharing

Appendix Item B:
View a slideshow about how Weston K-12 students utilize place-based learning:
https://docs.google.com/presentation/d/1QwiXAvx_T5Nc4vlOMzNx5ODsubbED0PKAWU1pgiVi
4I/edit?usp=sharing

Appendix C:  Snapshot of Site Visits:  Read specific comments about each site visit in
this document:
https://docs.google.com/document/d/1uKfUAuWnZEaUVYsL0aq1k8uyrh0MqD9q2KajhVc
grxk/edit?usp=sharing
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