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Part I: Introduction 

 

The Review Process 
In the fall of 2012, the Weston Public Schools Department of World Languages began its 

Comprehensive Program Review process by initiating a Self-Study. A committee comprised of 

representatives from the each of the department’s language offerings and across grades 1-12 was 

formed and co-chaired by Amber Bock, then Assistant Superintendent, and Cort Mathers, 

Director of World Languages. This Self-Study committee was charged with completing an 

extensive assessment of the 1-12 World Language program in the Weston Public Schools. The 

process required that they coordinate and communicate in order to gather input from the broader 

department and other important stakeholders. 

Throughout the following year, the committee worked with the department to review current 

curriculum, research best practices, participate in site visits, and conduct extensive conversations 

regarding the strengths and needs of the 1-12 World Languages program. As a result of this 

research and work, a Self-Study report was completed and presented to School Committee in 

May 2014, and which in turn produced its Charge to the External Review Committee (ERC) in 

September 2014. In the summer and fall of 2014, the Chairperson and other members of the 

External Review Committee were selected. The committee profile included teachers of French, 

Latin, Mandarin, and Spanish from all levels: higher education, secondary, and elementary. The 

External Review Committee conducted its visit to Weston Public Schools from October 7 

through 9, 2014, over which time the group reviewed the department’s curricular documents, met 

with students, parents, teachers, district administrators, and the K-12 department as a group and 

in some cases individually. Each teacher in the department was visited in class at least once (in 

some cases multiple times), with the majority of grades and levels observed. The ERC continued 

to work after its site visit, providing input and collaboration into the final Report of the External 

Review Committee, which was presented to the School Committee by chairperson Dr. Arlene 

Guerrero-Watanabe on January 7, 2015. 

Prior to and concurrent with the External Review process and based upon the findings in the 

Self-Study report, the World Language department undertook steps toward improvement. 

Specifically, discussing our program design and how it could be improved, rewriting course 

learning goals, updating the department web page and forming a parent advisory committee to 

obtain community input. Since the ERC’s departure on October 9, 2014, the department has 

implemented changes in order to work toward improvement. All of these steps, plus those 

outlined below that arose out of the ECR’s recommendations, are designed to improve the 

quality of curriculum and instruction in the World Languages program in order to produce a high 

level of foreign language and global proficiency in all our students. 
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Part II: Summary of Findings by the External Review Committee and Department Response 

The ERC commended Weston Public Schools for the following: 

 A sound, proficiency-based FLES program grades 1 - 3 with excellent common 

assessments 

 A FLES program that benefits all students, especially those that continue with Spanish 

into middle and high school 

 Multiple options for students of varied readiness levels (skipping levels, blended classes, 

on-line learning, etc.) 

 A commitment to four diverse language options representing European, Eastern, and 

Ancient/Classical offerings  

 Its efforts to meet the needs of so many students via multiple languages and levels  

 Arranging a Mandarin program through the Weston Recreation Department for younger 

students  

 Inclusion and success of Special Education students in World Language courses, 

particularly at the High School 

 Well-articulated World Language standards, learning goals, assessment tasks, curricular 

guides, etc. which are based on the ACTFL standards  

 A talented and dedicated staff with native or near-native language ability  

 A high level of proficiency in those students interviewed  

 A well-developed global education program  

 Higher level courses conducted in target language 

 Student-centered instruction with a high level of engagement  

 World Language faculty eager to increase interdisciplinary collaboration 

 Grades 1-3 classes conducted primarily in target language 

 The formation of the World Language Parent Advisory group  

 The World Language Department’s vibrant web page  

The ERC made the following recommendations: 

 Embark upon a process of vertical and horizontal alignment in the curriculum 

 Increase frequency of instruction in the elementary program 

 Change language selection process from grade 6 to grade 5 

 Create entry point of Mandarin at Weston High School 

 Develop departmental goals 

 Outline departmental policies 

 Improve collegiality amongst World Language faculty 

 Improve communication with parents and other members of the Weston community 

 

The charge from the School Committee was the chief guiding document for the ERC, and it 

clearly reflected the self-study which welcomed the process of a candid external review. The 

final report contained detailed responses to each of the questions and extensive lists of 

commendations and recommendations related to each of these items. This Departmental 

Response to the Report of the External Review Committee will provide updates regarding the 

ongoing work that has continued to address identified issues, and will provide an overview of 

current and future planning needs.  
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School Committee Charge - Program Design 

 To what extent does Weston’s program design support World Language 

acquisition and cultural proficiency? 

Elementary (Grades 1-5) 

 Does the delivery (time and frequency) of the elementary Spanish program 

support a high level of acquisition 

Secondary (Grades 6-12) 

 Are we offering the “appropriate” languages at the “appropriate” time and in 

the “appropriate” manner?  

 Does the language selection process support informed student/family decision-

making? 

 Given the reality of limited resources and declining enrollment, how can the 

department best support and sustain a broad range of language options within the 

class size guidelines? 

 To what extent have we provided an opportunity to be inclusive of students with 

diverse learning profiles? 

 

ERC Major Points of Emphasis - Program Design 
 

Elementary 

1. The design of the program in grades 1-3 differs from the grades 4-5 model in that the 

former follows a stricter language acquisition approach and the latter pursues a more 

cultural approach. Adding to this variation is the fact that Woodland School and Country 

School follow a 2 x 30 minutes per week model and Field School follows a 1 x 60.  

2. More contact points (e.g. 2 to 3 times per week) in grades 4-6 would provide better 

alignment with the lower schools. 

3. Alignment in time-on-task coupled with increased vertical planning time between 

teachers of grades 1-6 would benefit students by reducing over-duplication of content. 

4. All FLES students benefit from the program and in particular those that continue with 

Spanish in 7th and beyond are able to achieve a high level of proficiency. 

 

Secondary 

1. Horizontal and vertical planning time and collaboration would help bring 

curricular/instructional alignment into all levels of all languages. 

2. An entry point for high school Mandarin should be provided. 

3. The language selection process in grade 6 should be moved back to grade 5 in order to 

increase exposure to the selected language and to ensure students are not subject to undue 

pressure to take one language over another. 

4. The department should undertake a promotional initiative to educate parents and students. 

5. Part-time teachers, teachers who work across schools, meeting attendance requirements 

for part-time staff, and only three K-12 meeting blocks per year may contribute to a lack 

of collaboration and team-building. 

6. A reduction to three languages at the middle school could bring needed stability to 

enrollment of the remaining languages. 
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7. The Middle School principal, the Special Education and World Language departments 

should develop a clearer protocol on pulling students from World Language classes to 

receive services. 

 

Departmental Response - Program Design 
 

District-wide 

 Meet as a 1-12 department minimally three times per year to address 

vertical alignment and planning. (Annually) 

 Assess a possible change to the Middle School language selection process. 

(Spring 2015-Spring 2016) 

o Use ACTFL statements (see Appendix) to establish 

benchmarks/outcomes for FLES students and to inform 

programmatic decision-making 

 Speaking, Listening, Vocabulary, etc. 

o Determine positives and negatives of selecting a language in Grade 6. 

o Determine positives and negatives of selecting a language in Grade 5. 

o Determine best practice based upon above. 

o Present finding to School Committee. 

 Communicate language selection process to all stakeholders. (Spring 2016) 

 

Grades 1-5 

 Create uniform structure to program by changing the class schedule at 

Field School.  

o The Field School Spanish program will meet 2 x 30 each week. 

(Beginning 2015-2016) 

Grades 6-12 

 Dedicate horizontal planning time between teachers of the same 

language/section. (Ongoing) 

 Enact bi-weekly meeting times for school-based groups. (Ongoing) 

 Post minutes of meetings and discussions. (Ongoing) 

 Create an entry point for Mandarin at the High School. (Added to Program 

of Studies for 2015-2016) 

 Create contingency plan for potential reduction of language offerings (from four 

languages to three). While not necessary at this point, it is vital to create a plan 

for making the best possible decision if needed. (Summer 2015) 

 Determine decision-making protocol regarding students with special needs 

vis-a-vis language placement/pull-out services. (Spring 2015) 

 Share protocol with World Language faculty and other 

stakeholders at the Middle School.  

 

Narrative: 
In the elementary program, the World Languages department recognizes that a change in the 

design of the elementary program would bring more uniformity to the instructional approach. 

The current Field School model does not lend itself to optimal language proficiency in the 

oral/aural realm. The Field School Principal, the World Languages Director, and the Spanish 
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teacher have met to discuss how to increase contact points per week for more practice speaking 

and listening, and how curriculum and instruction based on a new model would look. In the 

2015-2016 academic year, Field School will continue the early elementary structure of 2 x 30 

minutes of Spanish per week. This change is designed to increase language proficiency in the 

oral/aural realm. 

 

Horizontal and vertical planning time is a crucial component to a successful program, and the 

department has made efforts to ensure that adequate opportunities are provided for such 

planning. As the ERC report indicates, the three 1-12 department meetings per year to tend to 

vertical alignment and planning are insufficient. The High School department members have a 

formalized a meeting schedule for horizontal planning between teachers of the same 

language/section. They share a Google document to publicly post what was discussed. There are 

limited examples in the district where two or more teachers teach the same level/language: 

WS/CS Spanish, 8th grade Spanish, French Intermediate I, Spanish Intermediate I, II, and 

Honors. All other languages and levels have either one section taught by one teacher, or multiple 

sections taught by the same teacher. There are examples in the district where faculty who share 

levels and language meet regularly and communicate regularly via email or a shared file system 

for documents. This communication can be used as an exemplar for the entire department.  

 

Horizontal planning between teachers of different languages (i.e. same level, different language) 

is another type of collaboration that will be instituted. Through the adoption of the ACTFL rubric 

of performance indicators, we will be able to hold departmental meetings discussing student 

work across languages. 

 

The World Language department has long believed that Mandarin has been somewhat at a 

disadvantage given the lack of high school entry point as a feeder; hence, the addition of Novice 

Mandarin to the Program of Studies for 2015-2016 will be positive for our students. It is our goal 

to vigorously promote and instruct this offering to ensure its sustainability. 

 

As per the ERC’s recommendation, we will analyze where and when a second language could 

and should be selected. While the ERC recommended the choice be made at the end of grade 5, 

there are other possibilities. Through a process of data gathering and analysis, we will make an 

informed proposal to the school committee at the end of the 2015-2016 school year. Meanwhile, 

the decision still occurs in the spring of grade 6. To support the decision-making, the Director, 

Middle School faculty, other district language teachers, and the World Language Parent 

Advisory Group have planned the grade 6 language symposium, which will be held in mid-

March. The Director will speak with 6
th

 graders at a morning meeting prior to and after the 

symposium. The event will include native speaking community members and high performing 

high school students. Students will visit stations where they will hear, practice, and learn some of 

each language. A brochure and memo will be sent home to parents after the event to aid 

discussion and decision-making. The event will be videotaped and aired on the Weston Media 

Center’s cable channel so that grade 6 parents can share the experience and engage their children 

in conversations about the decision. Our belief is that the more informed our student and parents 

are with regard to their language decision, the more balance we will find in enrollments. 
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The ERC commends Weston Public Schools for its diverse foreign language offerings. Very few 

school systems of our size may claim language offerings representative of an Eastern language, 

two European languages, and one Classical language. Administrators, teachers, and parents have 

worked hard to maintain this varied language choice for our students. We acknowledge that this 

may be harder to do as we move forward into a period of likely lower enrollment, so the 

possibility of reducing our choices from four to three at the Middle School is a practical 

suggestion worthy of further reflection and study. We believe that, if and when the time comes, a 

decision to sacrifice one language should be made with the interests of the other three in mind, so 

that we do not find ourselves looking at a further subsequent reduction of language offerings.  

 

Regarding language and students with special needs, it was found that some students pulled for 

services from their chosen language at the Middle School were in fact meeting with success in 

their language classrooms. Recently the Director of Student Services, The 6-12 Special Ed 

Department Head, the Director of World Languages, and the Middle School Principal met to 

outline a new protocol whereby the department would be advised of the SPED team meeting 

schedules so that a language teacher could attend the meeting to share in the team decision. Not 

every student with special needs should remain in the World Languages program; however, a 

clear protocol and the contributions from the World Language teacher will be helpful in 

determining student success. 
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School Committee Charge - Curriculum 

 To what extent do our standards, learning goals, and assessments support a 

rigorous experience for students? 

 

 To what extent do our standards, learning goals, and assessments support a 

balanced experience for students? (Specifically, balance in elementary 

between the passive input skills (listening and reading) vs. active output skills 

(speaking and writing) and culture content. 

 

ERC Major Points of Emphasis - Curriculum 
 The department’s standards, learning goals, curriculum guides, and Program of Studies 

are all clear, easily accessible, and are modeled on the ACTFL standards. 

 Some teachers appear unsure about departmental “goals.” 

 Collegiality and congeniality are lacking such that some teachers feel like disconnected. 

 Communication to establish better horizontal and vertical alignment is necessary. 

 The workspace is tight and does not promote collegiality (no common work area). 

 Mandarin teachers in particular may benefit from additional mentoring. 

 More frequent 6-12 meetings with part-time teacher attendance required with a focus on 

planning, learning goals, intra-departmental presentations etc. would improve atmosphere. 

 The global education segment of the program is excellent. 

 

Departmental Response - Curriculum 
 

District-wide 

 Meet as a 1-12 department minimally three times per year to address 

vertical alignment and planning. (Annually) 

 Create and distribute departmental vision statement. (Spring 2015) 

 Clarify and communicate the misunderstanding of lack of “goals.” 

(January 2015-present) 

o Meet as department to discuss and understand context of quoted 

lack of departmental goals. (January 2015) 

o Develop policies for all teachers in department. (Spring 2015) 

 Use of target language 

 Balance of four language skills 

 Balance of linguistics and culture 

 Amount of homework 

 Expectations of classroom behavior 

 Meet with Dr. Manuela Wagner (UConn) to discuss vertical and horizontal 

alignment, instructional approaches, and curriculum. (April 1, 2015) 

 Create and share Google Document to map curriculum on a week-by-week 

schedule - to communicate with department members and to seek 

uniformity in balance as stated above. (Ongoing) 

 Assess effectiveness of this intra-departmental communication. (Summer 2015) 

 Address collegiality within the department. (Ongoing) 
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o Meet one-on-one. (director and faculty member) to determine 

working stressors. (Ongoing) 

o Develop and hold participants to meeting norms/rules. (Fall 2014, 

Ongoing)  

o Create opportunities for peer observations and feedback. 

(Ongoing) 

o Begin all departmental meetings with sharing of “best practices.” 

(Ongoing) 

 

Grades 1-5 

 Prepare necessary curricular changes to address change at Field School 

from 1x60 to 2x30 classes. (Spring/Summer 2015) 

 

Grades 6-12 

 Create a flowchart for the Program of Studies to understand sequence and 

opportunities of language selection. (Summer 2015) 

 Identify a new space for the World Language department at the HS to 

address cramped conditions.  (Spring/Summer 2015) 

 

Narrative: 
The department spent significant time over the past two summers updating and publishing 

standards, learning goals, and curriculum guides. Our ten standards are based on the ACTFL 

standards, encompassing the five Cs: Communication, Comparisons, Connections, Communities, 

and Cultures, with a separate set of learning goals for each of the ten standards. Much 

concentration and care went into their preparation. We will add a flowchart to our section of the 

Program of Studies so parents and students can visualize the sequence of language choices and 

selections. 

As cited above, each language and level has detailed learning goals, so from an instructional 

perspective, we are not lacking in goals. It is the department’s belief that the term “policies” or 

even “vision statement” might better capture the essence of what is lacking per the committee’s 

perspective. In our K-12 departmental conversations, the teacher quoted in the report (“One 

teacher finally said, ‘We don't have department goals. I wish we did’") clarified the position, 

stating that what was meant was a well articulated statement on departmental policy on target 

language use in the classroom. With this topic and other policies in mind (e.g. time dedicated to 

each of the four language skills and culture, amount of homework, classroom behavior 

guidelines, etc.), we can report that in 2012, as part of the Superintendent’s planning for the 

current five year plan for the district, the World Languages department discussed our 

departmental vision and contributed those ideas to the overall district-wide vision. This topic was 

broached again last summer as we prepared for the ERC’s visit. Since their visit, we have 

completed a rough draft of a World Languages departmental vision statement which, once 

finalized, will be copied, laminated, and made visible in each of our classrooms and our office 

spaces. Part of horizontal collaboration will entail a discussion of not only content (the “what”) 

but scaffolding activities that build content knowledge (the “how”), bringing teacher pedagogy 

into better alignment. The World Languages faculty will establish target language requirements 

in the classroom. At our K-12 department meeting on April 1, Dr. Manuela Wagner from the 

University of Connecticut will present to us on the question of alignment in terms of both 
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instructional approaches and curriculum. Furthermore, we have already begun two initiatives 

intended to facilitate alignment: mapping our curriculum on a week by week schedule (to be 

available as a Google document) so that teachers across the district can be attuned both vertically 

and horizontally to all our languages, and a district-wide peer observation program where 

teachers observe a colleague’s class and debrief at a departmental meeting. We will continue to 

work to find balance in how we instruct the four language skills and culture so that the product 

has more uniformity across our curriculum without quelling the autonomy/individuality that 

enriches each teacher’s classroom.  

The High School departmental space is tight with no common area for meetings with colleagues 

or with students. The High School Principal, teachers, and the Director have exchanged ideas on 

possible venue shifts that might be more suitable to our goals, and we will continue to look 

closely at this issue, as we believe that a cramped workspace with no room for collaborating or 

working with students plays a role in less that ideal workplace atmosphere. 

Regarding collegiality (i.e. sharing best practices, planning, looking at student work, etc.) and 

congeniality (i.e. getting along), we are committed to improving our collaboration and have 

taken specific steps to address this need. We have formalized horizontal meeting times; 

established a Google doc resource so that a teacher who is unable to attend a meeting or who 

simply wants to see the nature of the collaboration can do so remotely; a peer observation 

program; and a curriculum mapping initiative to name a few.  

On the vertical alignment side, the aforementioned curriculum mapping will provide a living 

document that can be consulted to provide an overview of our program in grades 1-12. 

The Director has begun a round of one-on-one talks with each department member to gather 

input into the degree of the issue of collegiality and to collect suggestions for making the 

workplace a more productive environment. It should be noted that such issues at the Middle 

School can be tied in large measure to a program design that unwittingly pits teacher/language 

against teacher/language in a zero-sum game with limited student numbers. If some teachers are 

more active than others at promoting their languages to 6th graders, an imbalance can quickly 

surface along with resentment. Regarding the question of congeniality at the High School, the 

one-on-one conversations reveal an improved atmosphere since the beginning of the year (when 

the members of the ERC visited in early October).  

One of the by-products of the departmental peer observation program is that teachers observe 

and provide valuable input into teaching strategies, acting as mentors of sorts. The ERC observed 

that teachers of Mandarin often feel isolated given their cultural background, and suggests this 

may be the case in Weston. Collaboration between our two Mandarin teachers is a regular 

occurrence, as is input from the Director on classroom tactics and proficiency-based projects. 

Recently for example the Director met with the two Mandarin teachers to prepare an oral 

proficiency project where students in pairs interacted with native speakers, Weston parents who 

were stationed at various points in the school who had to be found and interacted with based on 

clues dispensed at prior stations. The Chinese New Year event is another example of an 

uncommon depth of collaboration between teachers and the Director. We would add that a high 

percentage of WPS World Language teachers attended the Chinese New Year event to show 

support for our Chinese colleagues and the Chinese curriculum and Mandarin language. 
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Increasing our collaboration and collegiality among all teachers, not just Mandarin teachers, is a 

goal for the whole department. 

Finally, the suggestion to merge high school and middle school faculty meetings to form more 

frequent 6-12 meetings is vital, as often information discussed and plans made directly or 

indirectly involve the other (e.g. grade 6 language selection event). The department will schedule 

one of the two semi-monthly meetings as a grades 6-12 group. 
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School Committee Charge - Instruction 

 To what extent does classroom instruction reflect curricular goals and best 

teaching practices? 
 How well does our instruction prepare our students to become linguistically 

proficient? 

 How effectively do we use multiple means of assessment (i.e. performance-

based, paper and pen, etc.)? 

 

ERC Major Points of Emphasis - Instruction 

1. There appear to be significant differences in expectations from teacher to teacher, and 

that some alignment of both instructional approach and expectations would benefit the 

program. 

2. A departmental policy in respects to use of the target language in class, homework 

expectations, class preparedness, and student behavior should be clearly articulated. 

3. Higher achieving students would welcome a more challenging curriculum in particular 

with respect to the oral skill and target language use in class. 

4. Latin teachers should continue to meet and strategize to ease the transition from middle 

school Latin to the high school. 

5. Time should be set aside to discuss management strategies, instructional methods, 

develop more performance-based assessments, and engage in peer observation. 

6. Administrators should ensure time within the schedule for common planning and 

curricular/instructional alignment. 

 

Departmental Response - Instruction 

District-wide 

o Develop policies for all teachers in department. (Spring 2015) 

 Use of target language 

 Balance of four language skills 

 Balance of linguistics and culture 

 Amount of homework 

 Expectations of classroom behavior 

 Adapt, adopt and operationalize ACTFL’s “Can Do” statements for 

progress monitoring and intradepartmental norming purposes (Spring 

2015-Summer 2015; Ongoing) 

o Train teachers in the implementation of these statements 

o Share statements with students to guide teaching and learning 

o Develop expectations for each course or grade level 

o Use student data gathered through the use of the ACTFL rubrics to 

inform instruction and to lead shared discussions as a department 

o Differentiate current lessons to increase challenge in all courses. (Summer 

2105) 

o Provide time for common planning and curricular/instructional alignment. 

(Ongoing) 
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Narrative: 
As discussed in earlier portions of this report, the department will dedicate time and effort to 

implementing a more uniform approach to its pedagogy so that students emerge from the 

program with a more balanced skill set. Discussions about appropriate levels of target language, 

homework policy, and classroom behavioral norms have been undertaken, peer observations 

rounds have been established, and horizontal/vertical planning blocks have been put in place, all 

of which serve dual aims of aligning curriculum and instruction. As we approach scheduling for 

next year, attention will be paid to ensuring in-common free blocks for teachers of the same 

levels to facilitate collaboration. The World Language Director recently attended a 

Massachusetts Foreign Language Association (MAFLA) workshop on implementing ACTFL’s 

90% immersion recommendation and has shared that information with the department as 

groundwork for further discussion on policy. Teachers will post target language expectations in 

the classrooms so that the message of immersion is omnipresent. Homework and classroom 

behavior policies have been discussed as well, with the consensus that 20-30 minutes of 

homework should continue to be the daily norm, and that classroom management strategies 

should be shared in departmental meetings much like best practices. We recognize that each 

teacher brings a certain uniqueness of instructional approach that we do not seek to undermine 

with the renewed focus on instructional alignment, since such singularity provides a richness to 

individual classes and a level of autonomy that fosters teacher creativity. Finding the right 

balance between instructional alignment in an environment that celebrates teacher individuality 

is our goal. 

 

World Language teachers work to differentiate class experiences to meet the needs of all 

students. The fact that some higher achieving students communicated to the visiting committee 

that they would welcome more rigor and challenge in their language classes is a poignant 

reminder. World Language classes, perhaps more than any other curriculum, are marked by 

significant heterogeneity since there is no leveling. In addition, we have multiple blended classes 

such as Novice I and II French and Intermediate/Intermediate II Mandarin which introduce still 

more learning profiles and readiness levels per class. Nevertheless, it is incumbent upon us to 

keep the needs of the high-level students in the forefront of our discussions moving forward as 

we realign our instructional approach and curriculum. 

 

Weston’s Latin teachers are to be commended for the frequency of their meetings to plan 

horizontally and vertically, and to welcome input from outside the district, as they did earlier this 

year when they invited a colleague from Noble and Greenough School to share his strategies for 

AP Latin. In each of the last two years, Latin teachers have met to delineate a smoother transition 

for rising 9th graders, and the recent results point to more 9th grade students meeting with 

success at the Latin II level. 

 

On the question of increasing our storehouse of performance-based assessments for each level, 

The ACTFL “Can Do” statements (which are discussed below in the Communication and 

Community section as a means to keep parents and the community attuned to language and level 

expectations) can also be employed for performance-based assessment ideas. By way of 

example, one communicative statement for an Intermediate student is that he/she “...can schedule 

an appointment,” which can then be easily tailored into a formal, summative assessment. We feel 

it necessary to point out that the department makes frequent use of performance-based 
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assessments in a more formative way, as a means to build toward a summative assessment. In 

fact, our common assessments are all performance-based. Nevertheless, the suggestion to 

increase our use of performance-based assessments is well intended as the more students can 

recreate settings where real language use is the norm, the better. 
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School Committee Charge - Communication and Community 

 To what extent does the community have a clear understanding of what is 

accomplished in the World Languages program? 

 

ERC Major Points of Emphasis - Communication and Community 

1. The department’s profile can be raised in the lower schools by having elementary 

students make announcements in Spanish, videotaping Spanish classes for evening 

events, inviting parent native speakers into the classroom, and so on. 

2. Use of the ACTFL “Can Do” statements can effectively keep parents and the community 

informed on what our students are capable of at the various levels. 

3. Continuing to develop the program to educate parents and students about the languages 

and the language selection process would be beneficial to all. 

4. A quarterly World Language newsletter would help to keep families and the community 

current on the department’s work. 

Departmental Response - Communication and Community 
 

District-wide 

 Promote mission and work of department. (Ongoing) 

o Establish and meet with Parent World Language Advisory Group. 

(Ongoing; meet minimally 3 x per school year) 

o Create and distribute quarterly World Language newsletter via 

WPS website and Grapevine. (February 2015; Ongoing) 

o Create and employ Twitter account. (@WestonWorldLang) 

 Communicate ACTFL’s “Can Do” statements to stakeholders. (Spring 

2015) 

o Distribute at Back to School Nights 

o Post on WPS website 

o Post on teachers’ websites 

o Host parent forum to explore and explain these performance 

indicators (Fall 2015) 

 

Grades 6-12 

 Grade 6 Language Selection Process Communication 

o Communicate Grade 6 Language Selection Process to all 

stakeholders. (Ongoing) 

 Videotape Grade 6 Language Symposium (current 

language selection event) (March 2015) and share on 

Weston Media Center. 

 Develop and distribute brochure and memo for Grade 6 

families. (February/March 2015) 

o Refine and present Grade 6 Language Selection Symposium 

(Winter 2015-March 2015) 

 Identify WHS students and native speakers from the 

community. 



17 

 Prepare stations for each language. 

o Assess event through surveys of students, faculty, and families. 

(April 2015) 

o Report findings to Administration. (May 2015) 

o Make any necessary changes to selection process based upon data 

gathered. (Spring 2014) 

 

Narrative: 
The department acknowledges that it should focus more time and effort on the promotion of its 

mission and its work, recognizing that informed parents and students are more likely to both 

enhance and derive benefit from a program with which they are familiar. As mentioned earlier in 

this document, the Parent World Language Advisory Group was formed prior to the ERC visit as 

a result of the self-study and has provided meaningful and helpful counsel on the new grade 6 

language symposium which is designed to educate students on their language choices for 7th 

grade and beyond. Among its recommendations is to videotape the event and make it available to 

the parents and community via the Weston Media Center’s cable channel. The symposium will 

take place in early March and will be preceded by a memo and brochure home to grade 6 parents 

and a presentation to grade 6 at their morning meeting by the Director. The event itself will run 

in the library as grade 6 classes will be cycled through, broken down into smaller groups to go 

through various stations that impart information on each of the languages. High school students 

and native speakers from the community will take part as well to provide a community aspect 

and to permit students to project how they will present as foreign language students several years 

out. 

The Department of World Languages recently published Volume 1 of its newsletter and posted it 

on the website and attached to a link on Grapevine. This quarterly provides information on what 

is taking place in our classrooms, what field trips and other out-of-the-classroom events are 

enriching student language learning, photos of students and teachers in action, and 

announcements for upcoming events. The department has also activated a twitter account 

(@WestonWorldLang) which has tweeted out a dozen messages with photos over the last several 

weeks. This will provide an additional outlet for more immediate exposure to classroom 

activities, field trips, classroom speakers, etc. 

As per the ERC’s suggestion, the High School department is analyzing ACTFL’s “Can Do” 

statements as a means to better communicate what students can and should be able to do at each 

level. It was determined that these statements could be easily distributed at “Back to School 

Night” in October, posted on our website, and linked from teachers’ TeacherWeb pages. In 

addition to improving communication with the community, the “Can Do” rubric will serve as an 

instructional/assessment tool.  
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Part III: Conclusion 

The Department of World Languages would like to thank the district administration and School 

Committee for its support throughout this review process. In addition, we thank the World 

Languages Program Review sub-committee for its work and dedication: Amber Bock, John 

Bracey, Cynthia Crimmin, Kimuyen Dang, John Gibbons, Sophie Kulas, Cort Mathers, Nick 

Pezzote, Kristen Sheridan, Mike Sullivan, Ma Ya Tao, and Alejandro Yegros.  

As a result of an honest and rigorous self-study, the ERC’s visit, and its subsequent report, we 

feel we have identified areas of improvement to which we can commit time and resources in 

order to better serve our student population. Much has changed in the field since our last 

program review some ten years ago, not the least of which is an increase in the need for global 

competency which includes proficiency in a second language. As we move forward with the 

ERC’s recommendations, we are confident that we do so with Weston Public School students’ 

best interests in mind. 
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Appendix 



Novice Low Novice Mid Novice High Intermediate 
Low

Intermediate 
Mid

Intermediate 
High Advanced Low Advanced Mid Advanced High Superior Distinguished

Interpersonal 
Communication

I can communicate 
on some very familiar 

topics using single 
words and phrases that 
I have practiced and 

memorized.

I can communicate on 
very familiar topics 

using a variety of words 
and phrases that I have 

practiced and  
memorized.

I can communicate and 
exchange information 

about familiar topics us-
ing phrases and simple 
sentences, sometimes 
supported by memo-

rized language.  
I can usually handle 

short social interactions 
in everyday situations 
by asking and answer-
ing simple questions.

I can participate in con-
versations on a number 
of familiar topics using 
simple sentences. I can 

handle short social 
interactions in everyday 

situations by asking 
and answering simple 

questions.

I can participate in con-
versations on familiar 
topics using sentences 

and series of sentences. 
I can handle short social 
interactions in everyday 
situations by asking and 
answering a variety of 
questions. I can usually 
say what I want to say 
about myself and my 

everyday life.

I can participate with 
ease and confidence in 
conversations on famil-
iar topics. I can usually 
talk about events and 
experiences in various 

time frames.  
I can usually describe 
people, places, and 
things. I can handle 
social interactions in 
everyday situations, 

sometimes even when 
there is an unexpected 

complication.

I can participate in 
conversations about 

familiar topics that go 
beyond my everyday 
life. I can talk in an 
organized way and 

with some detail about 
events and experiences 
in various time frames. 
I can describe people, 
places, and things in 

an organized way and 
with some detail. I can 
handle a familiar situa-
tion with an unexpected 

complication.

I can express myself 
fully not only on familiar 
topics but also on some 

concrete social, aca-
demic, and professional 
topics. I can talk in de-

tail and in an organized 
way about events and 
experiences in various 
time frames. I can con-
fidently handle routine 
situations with an unex-
pected complication. I 
can share my point of 
view in discussions on 
some complex issues.

I can express myself 
freely and spontaneous-
ly, and for the most part 
accurately, on concrete 

topics and on most 
complex issues.  

I can usually support my 
opinion and develop 
hypotheses on topics 

of particular interest or 
personal expertise.

I can communicate with 
ease, accuracy, and flu-
ency. I can participate 
fully and effectively in 

discussions on a variety 
of topics in formal and 

informal settings.  
I can discuss at length 

complex issues by struc-
turing arguments and 

developing hypotheses.

I can communicate 
reflectively on a wide 
range of global issues 
and highly abstract 

concepts in a culturally 
sophisticated manner.

Presentational 
Speaking

I can present informa-
tion about myself and 

some other very familiar 
topics using single 

words or memorized 
phrases.

I can present informa-
tion about myself and 

some other very familiar 
topics using a variety 

of words, phrases, and 
memorized expressions.

I can present basic 
information on familiar 
topics using language 
I have practiced using 
phrases and simple 

sentences.

I can present informa-
tion on most familiar 

topics using a series of 
simple sentences.

I can make presenta-
tions on a wide variety 
of familiar topics using 
connected sentences.

I can make presenta-
tions in a generally or-

ganized way on school, 
work, and community 
topics, and on topics I 
have researched. I can 

make presentations 
on some events and 

experiences in various 
time frames.

I can deliver organized 
presentations appro-

priate to my audience 
on a variety of topics. 
I can present informa-
tion about events and 
experiences in various 

time frames.

I can deliver well-orga-
nized presentations on 
concrete social, aca-

demic, and professional 
topics. I can present de-
tailed information about 
events and experiences 
in various time frames.

I can deliver detailed 
presentations, usually 
with accuracy, clarity 

and precision, on a va-
riety of topics and issues 
related to community in-
terests and some special 

fields of expertise.

I can deliver detailed 
presentations with ac-

curacy, clarity, and pre-
cision to a wide variety 
of audiences on topics 

and issues ranging from 
broad general interests 
to areas of specialized 

expertise.

I can deliver sophisti-
cated and articulate 

presentations on a wide 
range of global issues 
and highly abstract 

concepts in a culturally 
appropriate manner, 

tailored to a variety of 
audiences.

Presentational 
Writing

I can copy some famil-
iar words, characters, 

or phrases.

I can write lists and 
memorized phrases on 

familiar topics.

I can write short 
messages and notes on 
familiar topics related to 

everyday life.

I can write briefly about 
most familiar topics 

and present information 
using a series of simple 

sentences.

I can write on a wide 
variety of familiar 

topics using connected 
sentences.

I can write on topics 
related to school, work, 
and community in a gen-
erally organized way. I 
can write some simple 

paragraphs about 
events and experiences 
in various time frames.

I can write on general 
interest, academic, and 

professional topics. I 
can write organized 
paragraphs about 

events and experiences 
in various time frames.

I can write on a wide 
variety of general inter-
est, professional, and 
academic topics. I can 
write well-organized, 

detailed paragraphs in 
various time frames.

I can write extensively 
with significant preci-
sion and detail on a 

variety of topics, most 
complex issues, and 
some special fields of 

expertise.

I can write about com-
plex and abstract issues 
ranging from topics of 
broad general interests 
to areas of specialized 

expertise using standard 
structure, lexicon, and 

writing protocols.

I can write about global 
issues from highly 

conceptualized and 
analytical perspectives. 
I can tailor my writing to 
sophisticated readers.

Interpretive 
Listening

I can recognize a few 
memorized words and 
phrases when I hear 

them spoken.

I can recognize some 
familiar words and 
phrases when I hear 

them spoken.

I can often understand 
words, phrases, and 

simple sentences related 
to everyday life. I can 
recognize pieces of 

information and some-
times understand the 
main topic of what is 

being said.

I can understand the 
main idea in short, sim-
ple messages and pre-
sentations on familiar 

topics. I can understand 
the main idea of simple 

conversations that I 
overhear.

I can understand the 
main idea in messages 
and presentations on a 
variety of topics related 

to everyday life and 
personal interests and 
studies. I can under-
stand the main idea 

in conversations that I 
overhear.

I can easily understand 
the main idea in mes-

sages and presentations 
on a variety of topics 

related to everyday life 
and personal interests 

and studies. I can usual-
ly understand a few de-
tails of what I overhear 
in conversations, even 
when something unex-
pected is expressed.  

I can sometimes follow 
what I hear about events 

and experiences in 
various time frames.

I can understand the 
main idea and some 
supporting details in 
organized speech on 
a variety of topics of 
personal and general 
interest. I can follow 

stories and descriptions 
of some length and in 
various time frames.  

I can understand infor-
mation presented in a 
variety of genres on fa-
miliar topics, even when 
something unexpected 

is expressed.

I can understand the 
main idea and most 
supporting details on 
a variety of topics of 
personal and general 

interest, as well as some 
topics of professional 
interest. I can follow 

stories and descriptions 
of some length and in 
various time frames.  

I can understand 
information presented 
in most genres, even 

when not familiar with 
the topic.

I can easily follow 
narrative, informational, 
and descriptive speech. 

I can understand dis-
cussions on most topics 
that deal with special 
interests, unfamiliar 

situations, and abstract 
concepts. I can some-
times follow extended 

arguments and different 
points of view.

I can follow a wide 
range of academic 
and professional 

discourse on abstract 
and specialized topics. 

I can understand all 
standard dialects. I can 
sometimes infer complex 
meaning that requires 
deep understanding of 

the culture.

I can understand highly 
abstract and special-
ized speech tailored 
to different audienc-
es. I can understand 

sophisticated language, 
humor, and persuasive 
arguments embedded 
with cultural references 

and allusions.

Interpretive 
Reading

I can recognize a few 
letters or characters. 
I can identify a few 

memorized words and 
phrases when I read.

I can recognize some 
letters or characters. I 
can understand some 
learned or memorized 

words and phrases 
when I read.

I can understand famil-
iar words, phrases, and 
sentences within short 

and simple texts related 
to everyday life. I can 
sometimes understand 
the main idea of what  

I have read.

I can understand the 
main idea of short and 
simple texts when the 

topic is familiar.

I can understand the 
main idea of texts 

related to everyday life 
and personal interests 

or studies.

I can easily understand 
the main idea of texts 

related to everyday life, 
personal interests, and 

studies. I can sometimes 
follow stories and de-
scriptions about events 

and experiences in 
various time frames.

I can understand the 
main idea and some 
supporting details on 
a variety of topics of 
personal and general 
interest. I can follow 

stories and descriptions 
of some length and  

in various time frames 
and genres.

I can understand the 
main idea and most 
supporting details in 
texts on a variety of 

topics of personal and 
general interest, as well 
as some professional 

topics. I can follow sto-
ries and descriptions of 
considerable length and 
in various time frames. 
I can understand texts 
written in a variety of 
genres, even when  
I am unfamiliar with  

the topic.

I can easily follow 
narrative, informational, 

and descriptive texts. 
I can understand what 
I read on most topics 
that deal with special 
interests, unfamiliar 
situations, and ab-

stract concepts. I can 
sometimes understand 
extended arguments 
and different points  

of view.

I can follow academ-
ic, professional, and 

literary texts on a wide 
range of both familiar 

and unfamiliar subjects. 
I can sometimes infer 
complex meaning that 
requires analysis and 
deep understanding of 

the culture.

I can understand with 
ease and confidence 

highly abstract and spe-
cialized texts that are 
succinct or elaborate. 
I can follow unpredict-
able turns of thought.  

I can manage inference 
from within the cultural 

framework.

NCSSFL-ACTFL Global Can-Do Benchmarks



Novice Low Novice Mid Novice High Intermediate 
Low

Intermediate 
Mid

Intermediate 
High Advanced Low Advanced Mid Advanced High Superior Distinguished

Interpersonal 
Communication

I can communicate 
on some very familiar 

topics using single 
words and phrases that 
I have practiced and 

memorized.

I can communicate on 
very familiar topics 

using a variety of words 
and phrases that I have 

practiced and  
memorized.

I can communicate and 
exchange information 

about familiar topics us-
ing phrases and simple 
sentences, sometimes 
supported by memo-

rized language.  
I can usually handle 

short social interactions 
in everyday situations 
by asking and answer-
ing simple questions.

I can participate in con-
versations on a number 
of familiar topics using 
simple sentences. I can 

handle short social 
interactions in everyday 

situations by asking 
and answering simple 

questions.

I can participate in con-
versations on familiar 
topics using sentences 

and series of sentences. 
I can handle short social 
interactions in everyday 
situations by asking and 
answering a variety of 
questions. I can usually 
say what I want to say 
about myself and my 

everyday life.

I can participate with 
ease and confidence in 
conversations on famil-
iar topics. I can usually 
talk about events and 
experiences in various 

time frames.  
I can usually describe 
people, places, and 
things. I can handle 
social interactions in 
everyday situations, 

sometimes even when 
there is an unexpected 

complication.

I can participate in 
conversations about 

familiar topics that go 
beyond my everyday 
life. I can talk in an 
organized way and 

with some detail about 
events and experiences 
in various time frames. 
I can describe people, 
places, and things in 

an organized way and 
with some detail. I can 
handle a familiar situa-
tion with an unexpected 

complication.

I can express myself 
fully not only on familiar 
topics but also on some 

concrete social, aca-
demic, and professional 
topics. I can talk in de-

tail and in an organized 
way about events and 
experiences in various 
time frames. I can con-
fidently handle routine 
situations with an unex-
pected complication. I 
can share my point of 
view in discussions on 
some complex issues.

I can express myself 
freely and spontaneous-
ly, and for the most part 
accurately, on concrete 

topics and on most 
complex issues.  

I can usually support my 
opinion and develop 
hypotheses on topics 

of particular interest or 
personal expertise.

I can communicate with 
ease, accuracy, and flu-
ency. I can participate 
fully and effectively in 

discussions on a variety 
of topics in formal and 

informal settings.  
I can discuss at length 

complex issues by struc-
turing arguments and 

developing hypotheses.

I can communicate 
reflectively on a wide 
range of global issues 
and highly abstract 

concepts in a culturally 
sophisticated manner.

Presentational 
Speaking

I can present informa-
tion about myself and 

some other very familiar 
topics using single 

words or memorized 
phrases.

I can present informa-
tion about myself and 

some other very familiar 
topics using a variety 

of words, phrases, and 
memorized expressions.

I can present basic 
information on familiar 
topics using language 
I have practiced using 
phrases and simple 

sentences.

I can present informa-
tion on most familiar 

topics using a series of 
simple sentences.

I can make presenta-
tions on a wide variety 
of familiar topics using 
connected sentences.

I can make presenta-
tions in a generally or-

ganized way on school, 
work, and community 
topics, and on topics I 
have researched. I can 

make presentations 
on some events and 

experiences in various 
time frames.

I can deliver organized 
presentations appro-

priate to my audience 
on a variety of topics. 
I can present informa-
tion about events and 
experiences in various 

time frames.

I can deliver well-orga-
nized presentations on 
concrete social, aca-

demic, and professional 
topics. I can present de-
tailed information about 
events and experiences 
in various time frames.

I can deliver detailed 
presentations, usually 
with accuracy, clarity 

and precision, on a va-
riety of topics and issues 
related to community in-
terests and some special 

fields of expertise.

I can deliver detailed 
presentations with ac-

curacy, clarity, and pre-
cision to a wide variety 
of audiences on topics 

and issues ranging from 
broad general interests 
to areas of specialized 

expertise.

I can deliver sophisti-
cated and articulate 

presentations on a wide 
range of global issues 
and highly abstract 

concepts in a culturally 
appropriate manner, 

tailored to a variety of 
audiences.

Presentational 
Writing

I can copy some famil-
iar words, characters, 

or phrases.

I can write lists and 
memorized phrases on 

familiar topics.

I can write short 
messages and notes on 
familiar topics related to 

everyday life.

I can write briefly about 
most familiar topics 

and present information 
using a series of simple 

sentences.

I can write on a wide 
variety of familiar 

topics using connected 
sentences.

I can write on topics 
related to school, work, 
and community in a gen-
erally organized way. I 
can write some simple 

paragraphs about 
events and experiences 
in various time frames.

I can write on general 
interest, academic, and 

professional topics. I 
can write organized 
paragraphs about 

events and experiences 
in various time frames.

I can write on a wide 
variety of general inter-
est, professional, and 
academic topics. I can 
write well-organized, 

detailed paragraphs in 
various time frames.

I can write extensively 
with significant preci-
sion and detail on a 

variety of topics, most 
complex issues, and 
some special fields of 

expertise.

I can write about com-
plex and abstract issues 
ranging from topics of 
broad general interests 
to areas of specialized 

expertise using standard 
structure, lexicon, and 

writing protocols.

I can write about global 
issues from highly 

conceptualized and 
analytical perspectives. 
I can tailor my writing to 
sophisticated readers.

Interpretive 
Listening

I can recognize a few 
memorized words and 
phrases when I hear 

them spoken.

I can recognize some 
familiar words and 
phrases when I hear 

them spoken.

I can often understand 
words, phrases, and 

simple sentences related 
to everyday life. I can 
recognize pieces of 

information and some-
times understand the 
main topic of what is 

being said.

I can understand the 
main idea in short, sim-
ple messages and pre-
sentations on familiar 

topics. I can understand 
the main idea of simple 

conversations that I 
overhear.

I can understand the 
main idea in messages 
and presentations on a 
variety of topics related 

to everyday life and 
personal interests and 
studies. I can under-
stand the main idea 

in conversations that I 
overhear.

I can easily understand 
the main idea in mes-

sages and presentations 
on a variety of topics 

related to everyday life 
and personal interests 

and studies. I can usual-
ly understand a few de-
tails of what I overhear 
in conversations, even 
when something unex-
pected is expressed.  

I can sometimes follow 
what I hear about events 

and experiences in 
various time frames.

I can understand the 
main idea and some 
supporting details in 
organized speech on 
a variety of topics of 
personal and general 
interest. I can follow 

stories and descriptions 
of some length and in 
various time frames.  

I can understand infor-
mation presented in a 
variety of genres on fa-
miliar topics, even when 
something unexpected 

is expressed.

I can understand the 
main idea and most 
supporting details on 
a variety of topics of 
personal and general 

interest, as well as some 
topics of professional 
interest. I can follow 

stories and descriptions 
of some length and in 
various time frames.  

I can understand 
information presented 
in most genres, even 

when not familiar with 
the topic.

I can easily follow 
narrative, informational, 
and descriptive speech. 

I can understand dis-
cussions on most topics 
that deal with special 
interests, unfamiliar 

situations, and abstract 
concepts. I can some-
times follow extended 

arguments and different 
points of view.

I can follow a wide 
range of academic 
and professional 

discourse on abstract 
and specialized topics. 

I can understand all 
standard dialects. I can 
sometimes infer complex 
meaning that requires 
deep understanding of 

the culture.

I can understand highly 
abstract and special-
ized speech tailored 
to different audienc-
es. I can understand 

sophisticated language, 
humor, and persuasive 
arguments embedded 
with cultural references 

and allusions.

Interpretive 
Reading

I can recognize a few 
letters or characters. 
I can identify a few 

memorized words and 
phrases when I read.

I can recognize some 
letters or characters. I 
can understand some 
learned or memorized 

words and phrases 
when I read.

I can understand famil-
iar words, phrases, and 
sentences within short 

and simple texts related 
to everyday life. I can 
sometimes understand 
the main idea of what  

I have read.

I can understand the 
main idea of short and 
simple texts when the 

topic is familiar.

I can understand the 
main idea of texts 

related to everyday life 
and personal interests 

or studies.

I can easily understand 
the main idea of texts 

related to everyday life, 
personal interests, and 

studies. I can sometimes 
follow stories and de-
scriptions about events 

and experiences in 
various time frames.

I can understand the 
main idea and some 
supporting details on 
a variety of topics of 
personal and general 
interest. I can follow 

stories and descriptions 
of some length and  

in various time frames 
and genres.

I can understand the 
main idea and most 
supporting details in 
texts on a variety of 

topics of personal and 
general interest, as well 
as some professional 

topics. I can follow sto-
ries and descriptions of 
considerable length and 
in various time frames. 
I can understand texts 
written in a variety of 
genres, even when  
I am unfamiliar with  

the topic.

I can easily follow 
narrative, informational, 

and descriptive texts. 
I can understand what 
I read on most topics 
that deal with special 
interests, unfamiliar 
situations, and ab-

stract concepts. I can 
sometimes understand 
extended arguments 
and different points  

of view.

I can follow academ-
ic, professional, and 

literary texts on a wide 
range of both familiar 

and unfamiliar subjects. 
I can sometimes infer 
complex meaning that 
requires analysis and 
deep understanding of 

the culture.

I can understand with 
ease and confidence 

highly abstract and spe-
cialized texts that are 
succinct or elaborate. 
I can follow unpredict-
able turns of thought.  

I can manage inference 
from within the cultural 

framework.
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